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ABSTRACT
The purpose of this study was to research integration of the arts into other areas of
the curriculum as a teaching tool in North Dakota’s K-12 classrooms. Emphasis was
placed on the perceptions of North Dakota’s K-12 principals relating to integration of the
arts, the current state of arts programs in North Dakota’s K-12 schools, and principals’
perceived barriers to integration of the arts. Attention was also given to the degree to
which teachers in North Dakota’s K-12 schools currently integrate the arts into lesson
plans as a tool to enhance and reinforce learning in other areas of the curriculum.
North Dakota’s K-12 principals were surveyed through an electronic survey
attached to an e-mail. Data included demographic information pertaining to the school
building enrollment, grade levels administered by the principal, and the undergraduate
major of the principal. Survey items relating to the curriculum addressed arts courses and
co-curricular opportunities currently existing in North Dakota’s K-12 schools and the
percentage of teachers in each school who have had training in arts integration.
A Likert scale was used to analyze the principals’ perceptions regarding benefits
of arts integration and potential barriers to arts integration.
Data results indicated that band and choir were especially popular as part of the
sc h o o ls ’ c u rric u lu m w ith d ra m a b e in g th e m o st p o p u la r c o -c u rric u lar activity. P rin cip als

reported strong support for the arts and for arts integration among teachers, principals,
and school board members. They also reported that few teachers had training in arts
xi
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integration and that lack of time, budget restraints, and demands of federal programs
were barriers to utilizing arts integration.
t

Findings were used to develop recommendations that could be adopted to guide
the use of arts integration in North Dakota’s K-12 classrooms. Recommendations were
directed toward K-12 and higher education educators, the North Dakota Council on the
Arts, and artists. The first set of recommendations relates to K-12 curriculum, the second
set relates to K-12 educators’ training, and the third set relates to higher education.
Recommendations include use of North Dakota’s arts standards, maintaining the integrity
of the arts, and providing training in creative and efficient use of time and funding to
support arts integration.

kii
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CHAPTER I
INTRODUCTION
The arts have often been considered to be an expendable part of the K-12 school
program when budgets get tight or when it is determined that limited time has to be used
in other ways (Boston, 1996). Even though K-12 arts programs in schools have been
threatened to varying degrees for several decades, the passage of the No Child Left
Behind Act (NCLB) in 2001 is considered to be one of the most significant current
threats to K-12 arts programs. Proponents of arts education contend that, in response to
NCLB, schools have focused their efforts on increasing student test scores in areas in
which students must take standardized assessments at the expense of arts education
(Walker, n.d.). This has led to fears that teachers must spend so much time with test
preparation that they no longer have the opportunity to utilize creative, innovative, and
fun methods that could lead to greater understanding and retention of curriculum. There
is also the fear that the emphasis on standardized test scores has narrowed educational
goals so that education is no longer addressing the total needs of the learner (Hurley,
2004).
The increased emphasis on learning facts at the expense of creative problem
solving, self-expression, an a ly tic a l th in k in g , ap p lic a tio n , and in te rp e rso n a l relatio n sh ip s
is considered by some people to be detrimental not only to students but also to the future

1
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of the nation’s workforce (Getty Education Institute for the Arts, 1996). The United
States Department of Education (1994) states,
The arts demand high standards, analytical thinking, creative thinking, practice,
discipline, teamwork, and follow through - all qualities that employers say they
need in workers. Students in arts classes learn how to deliver a product,
something they must know how to do in the world of work. (p. 3)
Numerous authors and researchers have written in support of arts education.
Eisner (2002) wrote, “The arts have an important role to play in refining our sensory
system and cultivating our imaginative abilities” (p. 4). In spite of the perceived threat of
NCLB to the arts, NCLB attests to the importance of arts education by listing the arts as a
core area. But, for whatever reasons, there is the perception that arts education in K-12
schools is threatened and some educators believe that one way to salvage arts education is
by integrating it throughout the rest of the K-12 school curriculum.
Purpose
The purpose of this study was to research the integration of the arts into other
areas of the curriculum as a teaching tool in North Dakota’s K-12 classrooms. Special
emphasis was placed on the perceptions of North Dakota’s K-12 principals relating to the
integration of the arts, the current state of arts programs in North Dakota K-12 schools,
and the principals’ perceived banders to integration of the arts. Attention was also given
to the degree to which teachers in North Dakota’s K-12 schools currently integrate the
arts into lesson plans as a tool to enhance and reinforce learning in other areas of the
cu rricu lu m .

The research was conducted in response to a request from the Arts Education
Task Force of the North Dakota Council on the Arts, The concept of arts integration is

2
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one of the strategies the committee was exploring at the time this research was
conducted. Aside from some anecdotal evidence, a focused literature review indicated
there was no current data relating to the use of the arts as an integrated teaching tool in
the K-12 schools in North Dakota. The data collected through this study may assist the
Arts Education Task Force of the North Dakota Council on the Arts in developing
strategies to promote arts integration in North Dakota’s K-12 schools.
Research Questions
1. What is the state of curricular and co-curricular arts education in North
Dakota’s K-12 schools?
2. What are North Dakota’s K-12 principals’ perceptions regarding arts
integration, including training teachers in arts integration?
3. What are North Dakota’s K-12 principals’ perceptions regarding arts
education, including integration of the arts?
4. How do North Dakota’s K-12 principals rate factors that could serve to
promote or inhibit arts integration?
Significance of the Study
There is support for integrating the arts throughout the curriculum as one way to
improve test scores (Hanson, 2002) and as a way to preserve arts education (Preston,
2003). Art seems to be a natural fit with social studies and language arts but it is also
very practical to use art to help teach concepts of mathematics and science (Biller, 1995;
Corwin, 1991; Hanson, 2002). Even though some supporters of arts education question
the reliability of the research relating arts integration to higher test scores (Brewer, 2002),
there seems to be little objection to the concept of arts integration. However, some
3
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educators question whether integration should be used as a primary means to justify the
continued existence of arts education (Brewer, 2002). Some arts proponents are
concerned that integration will result in the arts losing their uniqueness and merely
becoming a “handmaiden'’ to other curricular areas (Roucher & Lovano-Kerr, 1995).
Wiggins (2001) wrote,
There are instances where arts educators embrace integration as a way to save
jobs or justify their role in the schools. This approach may be warranted when
school districts see arts classes as another arena for teaching “core” subjects, but
this has rarely led to security for arts education and has produced some very poor
curricular designs that do not serve anyone’s purpose, (p. 41)
Ideally, it would be best if every school provided a wide variety of arts
opportunities for the inherent value that art offers, but reality might require that
decision-makers be made aware of the potential of an integrated approach in order to
preserve arts education (Drake, 1993). This study may provide guidance to North Dakota
educators who are not only interested in preserving arts education but also interested in
the opportunities the arts potentially offer for improving learning in other areas of the
curriculum.
Definition of Terms
Arts: An inclusive term that refers to music, dance, theater/drama, and visual arts.
For the purpose of this study, literature and writing were not included when using this
term.
Arts integration: Refers to the efforts of arts specialists to work with teachers in
various other disciplines to teach a subject by inter-relating unique aspects of their
particular disciplines.

4

oduced with permission of the copyright owner. Further reproduction prohibited without permission.

Arts programs: Curricular or co-curricular activities within K-12 schools that
teach any of the arts. For the purpose of this study, they include band, choir, orchestra,
drama, visual arts, and dance.
Curriculum: Courses that are scheduled as part of the regular K-12 school day. In
high schools, the courses are part of the school day and students can earn graduation
credits for successful completion of the course.
Co-curricular: Arts opportunities that are provided outside of the curriculum. For
the purpose of this study, “co-curricular” and “extra-curricular” are synonymous.
Integration: The process of teachers in various disciplines working together to
teach a subject by inter-relating unique aspects of each particular discipline. The goal of
curriculum integration is to help students develop and apply new ideas across the
boundaries of traditionally separate subjects (Mikow-Porto, 1998).
Joint Powers Agreement (JPA): A contract among units of local government to do
whatever any one of those units of local government is authorized to do. JPAs in North
Dakota provide flexibility to meet school district goals by working together on student
and administrative services (Red River Valley Education Cooperative, circa 2006).
No Child Left Behind Act: A federal law enacted in 2001 as a reauthorization of
the Elementary and Secondary Education Act.
North Dakota Arts Education Task Force: A task force formed under the auspices
of the North Dakota Council on the Arts. The task force consisted of arts educators
representing K-12 schools as well as institutions of higher education, community leaders,
and arts professionals throughout North Dakota. The purpose of the task force was to

5
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develop and implement programs to promote arts education in the K-12 schools of North
Dakota (Arts Education Task Force, circa 2006).
North Dakota Council on the Arts: A service and program agency of the state,
established in 1967 by the State Legislature, to develop the arts and promote the support
of the arts in North Dakota.
Visual arts: Art work, such as painting, photography, or sculpture, that appeals
primarily to the visual sense and typically exists in permanent form.
Assumptions
The study was based upon the following assumptions:
1. It was assumed principals responded honestly to the survey.
2. It was assumed the principals had a working knowledge of curricular
integration.
3. It was assumed the principals had a reasonable idea of the extent to which
their teachers integrated the arts into the classroom.
4. It was assumed that, if the principal did not have a reasonable idea of the
extent to which his/her teachers integrated the arts into the classroom, he/she
consulted teachers or others to collect information that was necessary to
complete this survey.
5. It was assumed the list of North Dakota’s K-12 principals, which was
obtained from the Department of Public Instruction, was current.
Delimitations
The following delimitations defined the scope of this study:

6
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1. This study was limited to North Dakota’s principals in elementary, middle,
and high schools.
2. Parts of this study were limited to self-reported perceptions by the principals.
3. The results of the study are based upon voluntary participation. There was no
effort made to determine the backgrounds or attitudes of those who
participated in the study beyond the questions that were asked.
Organization of the Study
Chapter I contains an introduction to the study including the significance of the
study, the purpose of the study, the research questions, delimitations, assumptions, and
definition of terms. Chapter II contains a review of the relevant literature regarding
curricular integration and integration of the arts as well as other related topics. Chapter
III contains the methodology of the study. It includes a description of subjects, a
description of the development of the survey instrument, and an explanation of data
collection and analysis procedures. Chapter IV contains the results of the survey,
analysis of the findings, and a narrative of the data. Chapter V contains a summary and
discussion of the study’s results within the context of the research, literature review, and
the findings. Chapter V also includes recommendations for educators and for researchers
who might want to build on this research.

7
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CHAPTER II
REVIEW OF THE LITERATURE
Chapter II is a review of the literature related to the integration of the arts
throughout the curriculum. It reviews the literature in several areas providing a
foundation for the concept of integration of the arts. The related areas presented include
the integrated curriculum in general, brain related research and the theory of multiple
intelligences, and the importance of the arts in education. The chapter concludes with
information about developing lesson plans, projects, examples of K-12 arts integration
programs, and programs for integrating the arts into other areas of the curriculum and a
discussion about the current efforts to integrate the arts in K-12 schools in North Dakota.
Integrated Curriculum
The concept of integrated curriculum in K-12 schools is not a new idea in the
United States. As far back as the 1920s, progressive educators advocated curricular
integration as opposed to teaching each discipline separately. These educators believed
that by teaching each discipline separately, the students were not able to understand the
relationships between the various disciplines and, therefore, did not fully understand the
relevance of their studies (Drake, 1993). Proponents of curriculum integration use a
similar rationale. McCoubrey (1991) noted,
Our aim in schools is to have students obtain the attitudes, skills and knowledge
as designated in the curricula. The students would reach a clearer and deeper
understanding of those attitudes, skills and knowledge when they are dealt with in
more than one context, (p. 20)
8
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Integrating the K-12 curriculum may sound simple, but actually defining it can be
more complicated. The first thing to understand about curriculum integration is that
throughout the literature, the words “integration” and “interdisciplinary” are used
interchangeably. Integration takes on so many interpretations that it is important for
teachers to clearly understand how they are using the term (Kindler, 1991). Jacobs
(1989) defined five different types of integrated lessons:
■ Interdisciplinary: A knowledge view and curriculum approach that
consciously applies methodology and language from more than one discipline
to examine a central theme, issue, problem, topic, or experience.
■ Crossdisciplinary: Viewing one discipline from the perspective of another; for
example, the physics of music and history of math.
■ Multidisciplinary: The juxtaposition of several disciplines focused on one
problem with no direct attempt to integrate.
■ Pluridisciplinary: The juxtaposition of disciplines assumed to be more or less
related; for example, math and physics, French and Latin.
■ Transdisciplinary: Beyond the scope of the disciplines; that is, to start with a
problem and bring to bear knowledge from the disciplines, (p. 8)
Another part of defining curriculum integration is deciding to what extent it will be
applied. Drake (1993) advocates a program in which integration is a central focus of the
complete school curriculum. This view is supported by Aprill, Bumaford, and Weiss
(2001), who viewed curriculum integration as a schoolwide philosophy. Others promote
the use of curriculum integration as a strategy to be used only in carefully selected
circumstances (Thomas, Brockett, & Kistler, 2000).
For this study, arts integration will refer to the process of teachers in various
disciplines working together to teach a subject by inter-relating unique aspects of each
particular discipline. The goal of curriculum integration is to help students develop and
9
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apply new ideas across the boundaries of traditionally separate subjects. This is the
definition developed by Mikow-Porto in 1998 and is well suited to this study.
A vital step when developing a curriculum integration plan is to explain what the
educator wants to accomplish through curriculum integration. As mentioned earlier, one
goal is to help the students understand the relevance of their studies. Mikow-Porto
(1998) stated another rationale that had to do with helping students develop and apply
new ideas. She wrote, “The goal of curriculum integration is to help students develop
and apply new ideas across the boundaries of traditionally separate subjects” (p. 3).
Other authors justify curriculum integration by claiming it is consistent with recent brain
research (Ellis & Fouts, 2001), that it develops a deeper understanding of the relevance of
various subjects (McCoubrey, 1991), and that it helps to develop a stronger workforce
(United States Department of Education, 1994). Efficient use of time can also be an
advantage because integration allows for a reduction in duplication of skills and content
(Drake, 1993). Integration, however, also can be misused. Wiggins (2001) wrote,
“Under the best of circumstances, integrated teaching gives students more opportunities
to make connections that lead to deeper understanding. Under the worst conditions,
integration is simply a way to save time in the teaching day” (p. 44).
Regardless of the extent to which the strategy is used, lesson development
utilizing integrated curriculum requires the same concepts as any other lessons. Sezer
(2003) noted, “Effective interdisciplinary programs should include carefully conceived
design features, such as scope and sequence, behavioral indicators of attitude change,
criteria that promote and encourage critical-thinking skills and solid methods of
evaluation” (para. 2). In addition, Burton (2001) states that integration strategies need to
10
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focus on finding “authentic interactive connections between the disciplines that will make
a difference in teaching and learning” (p. 66).
In spite of the fact that teachers have been utilizing interdisciplinary strategies for
a number of years, research evaluating this strategy is difficult and, therefore, rare. There
are so many variables involved in curriculum integration that traditional controlled
studies do not work well (Eisner, 2002; Ellis & Fouts, 2001). Elllis and Fouts concluded,
We make no claims that the integrated curriculum is not an efficacious approach.
However, we have not seen strong empirical evidence that it is superior.
Nonetheless, the idea of approaching the school curriculum from an
interdisciplinary perspective rather than on the basis of separate subjects is a
compelling idea. (p. 26)
Brain Research and Multiple Intelligences
Today’s proponents of curriculum integration rely a great deal on the work of
cognitive brain research (Schubert & Melnick, 1997). Ellis and Fouts (2001) noted that
“research indicates that the brain seeks patterns and that this is a basic process. It
apparently resists information that is fragmented, personally meaningless, and presented in
isolation” (pp. 23-24). Research by Caine and Caine (1991) indicates that the brain
makes meanings by searching for patterns and interconnections. Proponents of
integration claim that since the brain learns by making meanings by searching for patterns
and interconnections, it only makes sense to teach that way (Drake, 1993). The potential
impact of research relating to brain development is great; however, researchers warn that
brain research is so new and is changing so rapidly that it can be difficult to turn the
research into practice at this time (Franklin, 2005).
Proponents of K-12 curriculum integration use the Theory of Multiple
Intelligences as designed by Howard Gardner, to support their use of integration
11
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(President’s Committee on the Arts and the Humanities and Arts Education Partnership,
1999). Interestingly, Gardner, himself, admits that he did not develop this theory with the
classroom in mind. His primary focus was on developmental psychology with a special
emphasis on the behavioral and cognitive sciences (Gardner, 1993). Gardner’s work has
led him to conclude that “if we are to encompass adequately the realm of human
cognition, it is necessary to include a far wider and more universal set of competences
than we have ordinarily considered” (p. x).
Gardner used information gleaned from the studies of genetics, neurobiology, and
brain organization to develop his Theory of Multiple Intelligences. In the second edition
of Gardner’s Frames o f the Mind, he divided intelligence into six categories:
■ Linguistic
■ Musical
■ Logical-Mathematical
■ Spatial
*

Bodily-Kinesthetic

■ Personal
Another intelligence was added later but the 1993 book contains the necessary
references. Gardner believes that all individuals possess all of these intelligences but,
owing to heredity, early training, or, in all probability, a constant interaction
between these factors, some individuals will develop certain intelligences far
more than others; but every normal individual should develop each intelligence to
so m e e x ten t, g iv e n b u t a m o d e st o p p o rtu n ity to do so. (p. 278)

Even though Gardner (1993) states a hesitancy to get involved in educational
policy, he does dedicate a section of the book to “considerations” that education
12
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policymakers might use. Gardner proceeds to discuss the development of goals, the
assessment of an individual’s intellectual profile, and then the development of a plan for
that individual. Gardner discusses the need for the educator to decide whether a
particular goal will be to strengthen an intelligence that is already strong or to work on
developing one that is weak. Also, the educator must decide how the various
intelligences can be made to work together to increase learning. Even with these
“considerations,” however, Gardner closes by warning that
the framework has been taken principally from findings in the biological and
cognitive sciences, and it first needs to be amply discussed and tested in those
circles before it provides a handbook, a red book, or a white paper for any
practitioner, (p. 392)
Even though Gardner was hesitant to promote MI as an educational policy, others
have not been so reluctant. As applied to K-12 education, proponents of MI encourage
teachers to utilize lesson plans that incorporate all of the intelligences (Betts, Fisher, &
Hicks, 1995). Since children will have strengths in different intelligences, the use of
lesson plans that utilize all of them will benefit all of the children. Bunke (1994) believes
that the work of researchers such as Gardner, along with those who work in the fields of
human growth and development and total leadership and learning, will lead to school
reform that emphasizes integration rather than the fragmented reform approach that has
been prevalent for the past 30-40 years.
In spite of all of the support that exists for curriculum integration, there are
e d u c a to rs w ho b e lie v e it is ju s t a “b u z z w o rd ” and sh o u ld actually b e called

“nondiscipl inary.” They believe that curriculum integration ignores the natural
boundaries that exist between disciplines (Ellis & Fouts, 2001). The critics also believe

13

with permission of the copyright owner. Further reproduction prohibited without permission.

that depth of subject matter, content coverage, and sequencing of essential skills are
among the things that may be sacrificed through integration (Eisner, 2002; Ellis & Fouts,
2001). Sowell (1995) criticized integration by saying, “Academic disciplines exist
precisely because the human mind is inadequate to grasp things whole and
spontaneously, or to judge ‘the whole person’” (p. 205). This statement appears to totally
contradict the arguments of those who use recent brain research to support curriculum
integration because they believe the brain searches for patterns and connections to better
understand the whole (Caine & Caine, 1991).
The History of the Arts in K-12 Education
The place of the arts in the curriculum in K-12 schools in the United States has
varied over the years. Music was especially popular in colonial schools but for religious
reasons more so than for curricular reasons (Birge, 1928). From the post-Revolutionary
War days until the 1830s, music instruction was provided through private singing-schools
whose instructors were primarily self-taught and most had other jobs, making the
teaching of singing more of a hobby than an occupation (Birge, 1928). Still,
singing-schools proved to be effective at developing choirs and teaching people to read
music. Singing-schools served as a model for later programs in the public schools.
Finally, in 1838, the first notable public school singing program was established, under
the direction of Lowell Mason, in the Boston public schools. The program was based
upon intellectual, moral, and physical justifications rather than religious or musical ones
(Birge, 1928). This program was so successful that it was soon replicated in other parts
of the country and continued to be popular until the Civil War.
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The art of drawing was also being introduced into public schools by the 1830s.
Horace Mann, an acknowledged educational leader of the time, was impressed with the
drawing instruction he saw when touring Prussian schools. Also, German immigrants
brought their backgrounds in teaching art to the United States. By 1842, art was being
offered in the public schools in Cincinnati and Boston. The public schools in Boston
added drawing later in the 1840s. In spite of the fact that drawing had already been
included in the school curriculum of other cities for several years, the Boston public
school district got credit for being a leader in adding drawing to the curriculum due to its
status as the leader of the “common school" (as public schools were then known)
movement (Efland, 1990). However, despite the success of its proponents to establish
that all children could benefit from drawing, drawing was not yet firmly established as a
part of the school curriculum. It continued to be seen as a luxury (Efland, 1990).
The attitude that drawing was a luxury started to change by the 1870s. Even in
the early days of the Industrial Revolution, it was recognized that the United States’
manufactured goods would not compete with those of the rest of the world unless
changes were made in how the country’s products were designed and produced. This
meant that people were needed who could design and draw elaborate equipment (Efland,
1990). By the early 1870s, mechanical drawing became a required part of the curriculum
in some parts of the country.
But there were educators who wanted art education to be more than utilitarian. In
1872, Walter Smith developed a plan that was directed at all students, primary through
high school. He also wanted the impact of art education to extend beyond the school
walls by having arts education elevate the public taste for art (Efland, 1990). He believed
15
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that the regular classroom teachers were best suited for fulfilling this role. This was not
only more economical than hiring specialists, but also the only way to insure that all
students received an education in drawing (Efland, 1990). Smith developed a graded
plan of art education that focused on drawing and extended through all grades. The
methods included free-hand drawing, model drawing, and memory drawing. He also set
up classes to help teachers develop the necessary skills to teach drawing.
Even though Smith’s efforts were widely praised, his plan did have some
problems. Some critics complained that Smith’s plan did not adequately address artistry.
Classroom teachers were concerned about the demands it put on them, especially if they
had no other art background. Other critics believed that drawing should not be part of the
school curriculum at all (Efland, 1990). Also, by the early 1870s, the economy was
struggling and many people considered drawing to be an expendable luxury.
While drawing, with an emphasis on mechanical drawing, gained some support
after the Civil War, music was still limited to singing, and even that was not widespread.
In fact, as late as 1886, the United States Commissioner of Education reported that fewer
than 250 school districts taught music on a regular basis (Birge, 1928). However,
musical organizations such as community choirs and orchestras were becoming
increasingly popular, and by 1885 music was establishing a stronger foothold in the
schools (Birge, 1928). As with drawing instruction, music instruction became the
responsibility of the grade school teacher rather than a limited number of specialists.
This caused a problem because few classroom teachers had musical training. One
solution was to hire musicians who would serve as supervisors to help classroom teachers
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develop music lessons. Taking the music specialists out of the classroom to serve as
supervisors might sound like a step backwards, but, as Birge wrote,
And yet in giving its main attention to a mastery of the printed page and proving
that practically all children could be taught to read music the school-music
profession raised the subject from a doubtful status to a secure place in the
curriculum, (p. 143)
By the end of the 19th century, the place of music and drawing in the public
school curriculum was relatively secure. Clay modeling and color work joined drawing
in the elementary curriculum (Birge, 1928). One factor in establishing this security was
that the growing middle class wanted the same educational opportunities for their
children in the public schools as were being offered in private schools where music and
art were a common part of the curriculum (Efland, 1990).
As the 20th century started, musical influences were becoming more prevalent.
Many cities had their own orchestras, the Marine Band under John Philip Sousa had a
national reputation, and the phonograph was becoming popular. It was early in the 20th
century that music gained prominence on the high school level. Orchestras and bands
were now being formed and music appreciation courses were scheduled in many schools.
Some high schools provided graduation credit even for students who took private lessons
under the premise that it would help keep students in school (Birge, 1928). Instruction on
the elementary level had already been well organized in the late 1800s but now specialists
were once again in charge of music classrooms. In the visual arts, the curriculum was
b ro ad en ed to in c lu d e d esig n , c rafts, an d art ap p re c ia tio n . M ech an ical d ra w in g had b een

moved to vocational education, taking away the utilitarian justification for art. Yet, since
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an increasing number of youth were attending high school, participation in visual arts
classes increased (Efland, 1990).
The years between the world wars included a period of progressive education in
which an emphasis was put on the community and its life. Attempts were made to relate
education to life-centered problems. One pedagogical method that became popular
during this period was curriculum integration (Efland, 1990). This included integration
of the arts. Arts integration was seen as a valuable way to help students see the
relationships between the disciplines, thereby making learning more meaningful
(Drake, 1993).
The post-World War II years included many changes in education. It was an
exciting time for arts education due to the proliferation of new media, new styles, and
new forms. Instrumental and vocal music and courses in music and art appreciation
flourished and theater arts became more visible. The Cold War led to a new emphasis on
mathematics and science that threatened the status of the arts (Efland, 1990). In the
1970s, education became accessible to more children, including handicapped children,
through the passage of PL 94-142. This meant that more children could benefit from arts
education. Even though arts supporters argued that arts education was compatible with
higher proficiency in mathematics and science, the arts were often considered to be a frill
and funding for the arts was often reduced, resulting in fewer specialists as teachers. A
study by the National Education Association (1963) revealed that 75% of the visual art
that was taught in the elementary schools was taught by classroom teachers rather than by
specialists. Music tended to fair better, but much of the funding for music was due to the
support of active booster groups. Often arts programs, especially music programs, were
18
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valued more for their visibility and public relations value than for their educational value
(Efland, 1990).
Over the last 175 years, the arts have had times of strong support but their place
in the curriculum was never totally secure. Cycles of budget cuts and time restraints
often resulted in varying degrees of support for the arts in K-12 education
(Walker, 2004). Even when support for the arts seemed to be generally high, budget
restrictions and the attitude that the arts are a luxury often resulted in art programs being
threatened (Hurley, 2004). The No Child Left Behind Act (NCLB) of 2001 has been
blamed for recent cutbacks in arts programs in K-12 schools because of its emphasis on
standardized testing and the potentially punitive consequences for schools whose
students’ scores are below a certain level (Walker, 2004). A survey conducted by Phi
Delta Kappa showed that 80% of parents are concerned that testing in English and
mathematics only will result in less emphasis on the arts and other subjects (‘The 35th
Annual,” 2003). The concern among supporters of arts education is that the focus on
standardized tests has led educators to narrow educational goals that discourage
innovative methods of teaching such as integration of the arts (Hurley, 2004). There also
is evidence that arts programs are being reduced so that the money and time that was
once dedicated to arts education can be used for the areas that are tested (Dobbs, 2004).
Some supporters of arts education contend that reducing, or eliminating, the arts
from K-12 schools is especially detrimental to at-risk students and to those who live in
low socio-economic areas (Brieger, Kendall-Dudley, & Sarmiento, 1997; Vincent, 2005).
The argument is that students in these groups are enrolled in schools and programs that
rely a great deal on federal Title I funding. Schools will not want to risk losing Title I
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funds so they will make reductions in the arts to provide more money and time for
instruction in the tested areas (Vincent, 2005).
However, some educators see time as a greater threat to the arts than money as
students avoid arts electives to focus on areas which involve standardized testing
(Amen & DeFlitch, 2005; Dobbs, 2004). Steven Schopp, district Art and Music Chair in
the Syosset (New York) school district, is quoted as saying, “I see the threat of
scheduling problems due to NCLB as far more serious than budget problems. Budgets
are obvious, but when students are quietly scheduled out of music in the name of
increasing standards, nobody notices” (“Music Education,” 2003, para. 10). In response
to such anecdotal evidence, the United States Secretary of Education, Rod Paige, issued a
statement that stressed that the arts are a core subject in NCLB and that it's “both
disturbing and just plain wrong” to blame NCLB for cuts in the arts (Chapman, 2004,
P- 21).
A study of the history of arts education in the United States indicates that all of
the current threats to arts education are not new; they are just repackaged. Proponents of
arts integration hope that arts integration can settle any debate about the value of the arts
by proving that an integrated education that includes, or even focuses on, the arts is
necessary for a well educated public.
The Importance of the Arts in K-12 Education
In spite of the threats to arts programs in K-12 schools, there are many strong
proponents who see arts education as valuable in many ways (Collins, 2004). Eisner
(2002) goes so far as to claim that the arts serve as a model for what all of education
could be. To justify this statement, he suggests that the arts can teach “that there is more
20
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than one answer to a question and more than one solution to a problem” (p. 196); “the
importance of imagination and, as intimated earlier, of refining and using the
sensibilities” (p. 198); “that intrinsic satisfactions matter” (p. 202); “that literal language
and quantification are not the only means through which human understanding is secured
or represented” (p. 204); and “the importance of taking one’s time to relish the
experience that one seeks” (p. 207).
Jacobs (2000) would seem to agree with Eisner. In a speech reporting on the
SUAVE (Socios Unido para Artes via Educacion, or United Community for Arts in
Education), Jacobs stated,
Teachers exist in a world of content standards, mandatory testing, and
results-driven rewards and policies. These conditions encourage teachers’ actions
to be both time-conscious and objective-driven. In contrast, artists value the
artistic process, a process of creation that requires spontaneity and time for
exploration, (p. 2)
Proponents of K-12 arts education cite a variety of reasons when justifying the
value of arts education. They include increased test scores, better student and teacher
attendance, better graduation rates, and decreased discipline problems (United States
Department of Education, 1994). Some proponents cite the importance of developing
imagination and creativity (Getty Education Institute for the Arts, 1996) or that the arts
can improve a person’s ability to think, learn, and communicate in new ways (Brewer,
2002). Others claim that arts education can promote citizenship (United Nations'
Educational, Scientific, and Cultural Organization [UNESCO], 1992).
The U.S. Department of Education, the Getty Education Institute for the Arts, and
the National Governors’ Association Center for Best Practices all support the arts as a
way to prepare a better workforce and more knowledgeable consumers. Their viewpoints
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are characterized by Psilos (2002) who, writing for the National Governors’ Association
Center for Best Practices, wrote, “Programs incorporating the arts have proven to be
educational, developmentally rich, and cost-effective ways to provide students the skills
they need to be productive participants in today’s economy” (p. 2). Others contend that
arts education improves students’ socialization skills, self-concept, and self-esteem
(Emerson, 1994). Still others believe that arts education is vital to developing the entire
person. A document from UNESCO (1992) stated,
It is impossible to conduct emotional and intellectual education without art, either
formal or non-formal, either for the elite or for the people, because it is impossible
to develop the mind without developing the divergent modes of visual thinking,
and of the presentational knowledge that characterize our understanding of the
arts. (p. 7)
People who work with students with disabilities tend to be strong supporters of
arts education. They have found that students who have weak language skills and those
who are hands-on learners flourish in art classes (Prince, 2004). At the other end of the
spectrum, teachers who work with gifted students also believe that arts education is
valuable. Smutny (2002) wrote, “Because the arts immerse them [gifted students] them
in the creative process, they can apply their advanced reasoning and problem-solving
abilities in new ways” (p. 7).
Those who believe that involvement in the arts improves academic achievement
have a variety of studies to support them. One set of studies indicated that young
children who participated in music tended to have significantly higher scores in math,
reading, history, and geography than those who did not participate in musical activities
(Walker, 2004). The document Critical Links, available through the U.S. Department of
Education, cites additional studies that indicate that students who are highly involved in
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the arts tended to perform better on a variety of measures than those who are minimally
involved. Some of the studies reviewed in Critical Links gave the arts credit for
improving students’ attendance and level of motivation.
But some people, even those who strongly support K-12 arts education, admit that
the evidence is not totally conclusive. Research in arts education is extremely difficult
because it is so complex and diverse. The skills and understandings in the arts are not as
tangible or quantifiable as they are in areas such as mathematics; therefore, they are more
difficult to assess (Ingram & Sikes, 2005). A report for the President’s Committee on the
Arts and the Humanities and the Arts Education Partnership (1999) stated, “A number of
recent studies have investigated the effects of learning in the arts upon other subjects.
Not only have the results of these investigations been unclear but they have been much in
dispute” (pp. 42-43). But this statement is not intended to imply that K-12 arts education
is not important. That document, along with a number of other sources, supports K-12
arts education because of its intrinsic value and for its value to society regardless of the
impact it might have on other aspects of learning (Roucher & Lovano-Kerr, 1995).
Integrating the Arts Throughout the K-12 Curriculum
Proponents of curriculum integration believe that the arts are a natural fit for arts
integration. Hurley (2004) believes that the arts assist students by providing a variety of
means of communication. By integrating the arts, a teacher can expand on the two basic
communication methods of words and numbers by adding movement, sounds, images,
objects, and space. These proponents often cite the Theory of Multiple Intelligences
developed by Howard Gardner (Betts et al., 1995) as well as recent brain research to
support their claims that “instruction in the arts may stimulate brain development in areas
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that are critical to higher-level thinking, emotional maturity, and social functioning”
(Mikow-Porto, 1998, p. 2). Proponents of arts education use brain research, along with
research relating to the relationship between the arts and other academic performance, to
assert that arts integration needs to be a vital part of every school’s curriculum program.
Stapleton (1998) wrote,
Alt experiences can no longer be perceived as pleasant fluff compared to more
substantive areas of instruction: math, science, reading, and writing. When used
in an integrated manner, with teachers trained in the techniques of incorporating
arts programming into the core curriculum, art becomes a vital tool in increasing a
child’s understanding and academic achievement, (p. 6)
The statement by Stapleton leads to some important questions that are at the heart
of this study. First is the challenge of defining arts integration. This can be difficult
because arts integration means quite a number of different things depending upon the
person’s perspective (Kindler, 1991). Snyder (2001) commented,
[Integration] is not a set of materials, activities, or strategies, but rather an
opportunity for teachers to forge new relationships with students, other teachers,
and the content of learning. The minute it can be “canned,” it will lose the
essential ingredients for integrity, (p. 39)
Arts integration refers to the efforts of arts specialists to work with teachers in various
other disciplines to teach a subject by inter-relating unique aspects of their particular
disciplines. One example of arts integration involves students designing book covers
using themes and characters from the book. Another example of arts integration involves
students using drama and dance to relate historical events. In both examples, art concepts
are used to reinforce concepts in a non-arts lesson.
Arts integration has been used to some extent for many years (Brewer, 2002). but,
again, recent brain research and concerns about using limited time and resources in the
most efficient manner have combined to bring arts integration to the forefront of current
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thinking on instruction (Drake, 1993; Ellis & Fouts, 2001). Even educators who work
with struggling students support arts integration (Arts Education Partnership, 2002).
Rabkin and Redmond (2006) have written that, even though arts integration can result in
academic gains for all students, it can be especially beneficial for struggling students and
students from low socio-economic families.
Support for arts integration is not universal. Critics of arts integration are
concerned that it will lead to the arts losing their inherent value in the curriculum. They
contend that arts integration causes the arts to be distorted, devalued, and to lose their
distinctiveness (Barrett, 2001; Brewer, 2002). Roucher and Lovano-Kerr (1995) warn,
Arts educators, however, have been cautious about jumping on the
interdisciplinary bandwagon. They have good reason, because the arts are often
used as simplistic illustrations - as handmaidens to enrich other subject areas,
rather than as rich and complex sources of content and skills for students, (p. 1)
Some other arts proponents are concerned that arts integration may be used merely to
save jobs with no concern for the integrity of the arts. Others, however, contend that,
without arts integration, the arts will totally disappear from some schools and if this is the
only way to preserve the arts in those schools, then it is an unfortunate necessity (Preston.
2003).
Developing an Integrated Arts Program and Lesson Plans
The Arts Education Partnership (2002) defines arts integration as “the effort to
build a set of relationships between learning in the arts and learning in the other skills and
subjects of the curriculum” (p. 3). How this concept is applied can take a variety of
forms. No one model can work in all schools because the staff of each school is at a
different level of readiness. Some schools will need to start using arts integration on an
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individual teacher basis while other schools can involve teams or, perhaps, the entire
faculty. In any case, one primary factor to consider when organizing an arts integration
project is the commitment of the school’s principal (Arts Education Partnership, 2002).
The Arts Education Partnership noted,
We have learned that the leadership of each partnering school principal is the key
to the successful collaboration between classroom teachers and the Suzuki-Orff
music specialists. The commitment of each principal facilitates collaboration in
funding, successful planning and implementation, and cultivation of parent
participation, (p. 12)
Although some authors admit that it might be necessary for some schools to start
on an individual teacher basis, they prefer that arts integration be part of systemic school
reform (Bunke, 1994; Jacobs, 1989). Drake (1993) promotes a program in which arts
integration is a central focus of the complete school curriculum. Sautter (2004) is another
proponent of school reform centered around arts integration. He stated, “Surprisingly,
one powerful approach to learning seems to have been overlooked by reformers and by
schools: education in and through the arts” (para. 2). Sautter believes that arts integration
stimulates students to investigate the vast variety of knowledge and meanings rather than
being forced to tolerate mindless repetition and isolated drills. He also believes that an
education centered around arts integration can lead to higher standards, expectations, and
performance. He defines an arts-integrated school as one that “transforms the traditional
curriculum and environment through the use of ‘hands-on’ projects that include
substantive arts activities as a means of learning and expressing problems and answers or
acquiring new knowledge” (para. 32).
Sautter (2004) cited a number of research results which appear to support the
contention that arts integration can contribute to better learning and higher standardized
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test scores. He admitted that some of the research is less than conclusive, but, in spite of
this, “no study has ever found that the arts reduce the academic skills of students’"
(para. 24).
Regardless of the method in which arts integration is implemented, it is important
that it not be used when it is not relevant or teachers consider it to be superficial and lose
enthusiasm for it. Overall, arts integration lessons should display the same level of
planning, scope and sequence, assessment, and activities that promote critical thinking as
any other good lesson (Sezer, 2003). State and local standards need to lead the
development of lesson plans involving arts integration (Andrews & Sink, 2002). Finally,
as important as the dedication of the principal is, it is equally important that the teachers
have a true passion for arts integration. They need to believe that arts integration is truly
a valid strategy for helping their students learn (Oreck, 2000).
Developing an arts integration program or developing an arts integration lesson
can take more time at first, but some proponents claim that time is saved in the long run.
This is because integration can reduce duplication of skills and content (Drake, 1993). It
is also important to remember that the integration can be done in the arts rooms as well as
in the general classrooms. In fact, some music teachers have found that integrating other
curricular areas into music classes has rejuvenated music classes (Preston, 2003).
Sources of lesson plans that integrate the arts into the K.-12 non-arts curriculum
are quite numerous. A web-based search of materials will produce a list of books,
pamphlets, and websites with ideas for integrated lessons. ArtsEdge, sponsored by the
Kennedy Center, provides numerous lesson plans for integrating music, dance, theater,
and the visual arts. Another useful site that focuses on integrating music is
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www.songsforteaching.com. The document Critical Links contains a great deal of
information relating to the integration of the arts into the K-12 non-arts curriculum. This
book reviews and evaluates research and projects relating to arts integration. Numerous
authors have written commercially available books that contain lesson plans for
integrating the arts into the K-12 non-arts curriculum. Many of these give guidance as to
how the lessons meet various standards and benchmarks.
Examples of K-12 Arts Integration Programs
The Chicago Arts Partnerships in Education (CAPE) promotes arts integration in
Aprill et al.’s (2001) book entitled Renaissance in the Classroom. Even though this is a
schoolwide approach to arts integration, it stops short of school reform (Aprill et al.,
2001). The authors prefer to use the term “renewal.” The authors are concerned that
schools that use integration often omit the arts teachers from the process. They believe
that arts integration not only provides a lengthy list of benefits for student learning in
non-art subjects but also enhances the arts experience for students. They wrote, “Arts
integration is not just about the arts deepening other learning in other areas; it is also
about the rest of the curriculum deepening and enriching the making and understanding
of the art” (p. 10).
Aprill et al. (2001) recommend that the process start by building a team and
developing a vision. The team can be as few as several interested teachers but it is
important that the process be collaborative. It is important that the non-arts teachers be
willing to learn new skills. The arts teacher leads the arts aspect of integration, but
students and parents notice when the classroom teacher is willing to try the same skills.

28

Dduced with permission of the copyright owner. Further reproduction prohibited without permission.

In fact, as the process matures, the art teacher’s role shifts from that of teacher to that of
providing collegial support, helping with standards, and coaching.
Time is another important factor for arts integration. It is essential that the
teaching team have adequate time to plan lessons that are meaningful. However, as the
team members develop their abilities to develop integrated plans, greater complexity and
a wider range of outcomes can be achieved in less time (Aprill et al., 2001).
Ideally, the team will eventually include more teachers, parents, community
members, and arts organizations (Aprill et al., 2001). The administration is vital to this
part of the partnership because of the support it can provide. These authors especially
focus on the importance of the principal. One principal stated,
It was, at first, a matter of getting everybody to buy into it, so I said, “OK, let’s
take baby steps. Let’s try one unit, one project per classroom.” We started one
grade level the first year and then I think it was three the second year. We
branched out on each end; now the entire school including the preschool is
involved. And what I found was that it really created a lot of energy among
everyone. That’s been very, very positive, (p. 162)
Throughout the book, Aprill et al. (2001) described a number of projects that have
worked using a variety of art forms in various curricular areas. Even though, as
mentioned, the authors refer to this method as a “renewal,” among the examples are
several projects that amount to systemic change throughout a school. Regardless of the
degree of change, documentation of the process is essential. Documentation can be
through portfolios, collections, and other methods that show authentic student growth
(Aprill et al., 2001).
Aprill et al. (2001) pointed out that many parents remember their arts experiences
as a series of negatives - “I can’t dance,” “I can’t sing,” “I can’t draw” (p. 180). The
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authors see the integration of the arts as an opportunity to enhance learning as well as to
provide positive arts experiences. They believe that the collegiality that is developed
among staff is also important and beneficial. They concluded, “Each learns what the
other has to offer. It is this bumping together of different points of view that makes the
work rich” (p. 181).
Research related to CAPE programs and their impact on test scores of students in
low socio-economic groups was evaluated by the Arts Education Partnership (2002) in
their document Critical Links. These programs included arts integration projects on the
classroom level. Typically, the projects last four to six weeks. The visual arts was the art
form that was most commonly integrated. Results indicated that students who received
arts integrated instruction outscored the control group in 25 of 40 comparisons on the K-8
level and in 7 of the 12 comparisons on the high school level. However, in spite of these
results, the impact that arts integration truly had on the scores is inconclusive. As one
evaluator wrote, “Studies such as this are unable to demonstrate cause and effect and,
thus, must be regarded as more suggestive than conclusive” (p. 72).
The Arts-in-Education program, developed by Creative Education Systems, is one
example of a program that is intended to produce school reform. A primary motivation
for the Arts-in-Education program is reflected in the statement,
Since the dawn of recorded time, the arts have been used to instruct, to teach or
lead, to educate, to draw out the creative understanding of every individual, of
every group. We must now recognize that Art is not a diversion from Reality.
Art is an expression of Reality. (Thomas et al., 2000, p. 3)
Creative Education Systems (CES) was developed by William Thomas, Joseph
Brockett, and Ron Kistler for the purpose of expanding the use of the arts as a teaching
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tool in the classroom. Through CES, the authors sponsored programs that integrated the
visual and performing arts in K-12 classrooms in New York, Colorado, California, and
New Jersey. Using these experiences, along with other previous experiences, the group
wrote the book Teaching Curriculum through the Arts. Thomas et al. (2000) believe that
Arts-in-Education promotes “self-esteem, cooperation, in-depth understanding of
curriculum, communication skills, creative problem-solving, discipline control,
self-expression, authentic assessment, [and] challenges to gifted and talented students”
(pp. 16-17). They also state the specific benefits they believe each of the arts contributes
The visual arts may communicate principles of balance, composition, and
individual style. Music can communicate much about ethnic cultures, the
motivations of human passions, and the rhythms of life itself. Dance both
celebrates and informs us about the complexities of the human body and the
concepts of movement, speed (time) and spatial relationships.
Drama, especially, is an effective tool for learning, as it combines
physicalization with emotional and sensory awareness of the intellectual
experience. Students learn on many planes simultaneously. They are learning
through right-brain, as well as left-brain, experiences, (p. 21)
Thomas et al. (2000) listed the factors needed for arts integration in a very simple
manner. They stated that those initiating arts integration need to know why they want to
do it, be convinced that they are capable of doing it, and establish several ground rules to
enhance collaboration. The steps in establishing an arts-based curriculum are listed as
(a) selecting a central focus of the lesson, (b) identifying the overarching themes related
with that lesson, (c) studying the curriculum to determine how thematic content relates to
the identified theme, and (d) relating each area of the study to the central focus.
The Theory of Multiple Intelligences was often mentioned in the literature as a
basis for arts integration. Thomas et al. (2000) also used this theory as a basis for their
program. In their book, they illustrated how the arts can be involved in each of the
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intelligences as well as listing art occupations that relate to each intelligence. They also
included pages of forms that teachers can use to apply the multiple intelligences to arts
integration. The forms include an Inventory of Multiple Intelligences Self Evaluation, a
Multiple Intelligences Inventory Graph, and two pages entitled Multiple Intelligence
Teaching/Learning Strategies.
Several things that the Arts-in-Education program and the CES program have in
common are their support for building partnerships within the school as well as reaching
out to parents, and arts organizations, both locally and nationally. Both also provide a
wide range of lesson plans, activities, and other useful information and resources. A
primary difference is that the Arts-in-Education materials refer repeatedly to the use of
state standards whereas they are never mentioned in the book from CES.
Another program that has reform as a goal is the A+ Schools Program developed
at the University of North Carolina at Greensboro. This program is designed to be a
“reform” model with the arts being fundamental to teaching and learning in all subjects.
The literature states, “The mission of the Program is to create schools that work for
everyone - students, teachers, administrators, parents and the community” {The A +
Schools Program, circa 2005, p. 1). Primary elements of the program are arts integration,
staff development on a continuous and schoolwide basis, and support networks to address
the state’s mandated curriculum and standards.
The program’s developers incorporate Howard Gardner’s Theory of Multiple
Intelligences as well as recent brain research. In addition to education reforms in the area
of arts integration, the program also utilizes innovative ideas for other things such as
scheduling, assessment, and parental involvement. The cornerstone of all of these
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changes is continuous professional development that is provided on site as well as at A+
Institutes and various conferences.
From its inception in 1995 until 2003, the A+ Schools Program was managed by
the North Carolina-based Kenan Institute for the Arts. The University of North Carolina,
Greensboro took over the program in 2003. The original 25 schools have increased to a
current total of 42 schools representing a variety of demographics. Schools in other
states, including North Dakota, are now using the A+ Schools Program. One experience
of a North Dakota K-12 school that has used the A+ Schools Program will be discussed
in the next section.
After four years, an intensive evaluation of the A+ program was performed by
outside evaluators. The following were among the lengthy list of significant effects
reported:
■ Teachers changed their instructional strategies, resulting in more engaging and
experiential learning for all students.
■ Teachers developed richer, more substantive and authentic classroom
assessments.
■ Parents increased and deepened their affiliation with the school.
■ School staff and parents found the A+ approach to teaching equally beneficial
to all groups of students regardless of cognitive development, ethnicity, or
socioeconomic status.
■ Teachers designed enriched academic environments [with] more ways for
students to understand and demonstrate understanding and mastery of the
curriculum [and] with improved assessment results.
■ Students were more engaged in the curriculum and improved their attitudes,
attendance, and behavior.
■ Students achieved assessment gains without the teachers “narrowing” the
curriculum. (The A + Schools Program, circa 2005, pp. 1-2)
Another independent study was performed after the eighth year of the program’s
inception. This evaluation reported that all of the above benefits had been sustained.
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Credit for sustained benefits went to the program’s ongoing professional development
and the collaborative network that was established as more schools used the program.
Critical Links (Arts Education Partnership, 2002) includes reviews of three pieces
of research relating to the effectiveness of the A+ Schools Program. One review
indicated that changes in state standards and the complexity of the program caused
several sites to halt their efforts to implement the A+ Schools Program. However,
adjustments were made during the pilot program that allowed for more flexibility in
program development so that schools could respond to changes in state standards and
testing requirements. One Critical Links reviewer wrote,
Advocacy efforts should stress that this study documented cultural, ecological,
and instructional improvement in areas that are not typically assessed, without
compromising those areas that are. Indeed, even those subjects that are the focus
of state accountability efforts may be benefiting, (p. 89)
The three programs highlighted in this section are representative of other
programs that are available. It is not the purpose of this paper to assert that they are
better or worse than the numerous other programs that are being used or tested in public
K-12 schools. These programs are included in this paper because they do, for the most
part, exemplify the qualities that the literature suggests should be included in good arts
integration programs.
Arts Integration in North Dakota K-12 Schools
Public Schools
There is no current research that indicates the extent to which the arts are
integrated into the general curriculum in North Dakota’s K-12 classrooms. At this time,
only one school in North Dakota is known to be using arts integration on a schoolwide
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basis. This school is Roosevelt Elementary School in Bismarck, North Dakota, which is
using the A+ Schools Program that was discussed in the previous section. The school’s
principal stated that the A+ Schools Program was chosen as a part of a systemic change
process at the school (F. Rodenburg, personal communication, October 1 1, 2005). After
considerable research by the teachers and administrators, the decision was made to
implement programs that utilized concepts relating to Howard Gardner’s Multiple
Intelligences. One other program the staff decided to use was the Integrated Thematic
Instruction (ITI) program developed by Susan Kovalik. However, the staff felt that, as
good as the ITI program is, it did not do enough to integrate the arts throughout the
curriculum. They believed that integrating the arts could allow them to reach more
students, teach the whole child, and improve long-term retention of the material being
taught. They saw these benefits as being consistent with the use of Multiple
Intelligences. The A+ Schools Program was adopted to fill this gap. A three-year grant
allowed them to receive training in these programs and to start implementing them as the
centerpieces of systemic change in their school (F. Rodenburg, personal communication,
October 11,2005).
Using arts specialists as leaders in arts integration was not practical in Roosevelt
Elementary School because the school’s arts teachers also served several other schools.
Even though the arts teachers were to be involved in the process, it was necessary for the
classroom teachers to develop a degree of proficiency in the arts. Through ongoing staff
development provided through the A+ Schools Program, as well as additional staff
development provided through other grants, the teachers received training in the North
Dakota arts standards and benchmarks as well as training in strategies for integrating the
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arts. The goal was to have two-way integration so that the integration was also taking
place in the arts classes. Another important source of support was the Arts-in-Curriculum
program that was available through the North Dakota Council on the Arts. This program
provided artist-in-residence opportunities that supported the work being done by the
school’s staff in addition to providing additional training in the arts and in integration of
the arts (F. Rodenburg, personal communication, October 11, 2005).
Key requirements for initiating systemic change in Roosevelt Elementary School
were administrative support, dedication to the concepts by the staff, and continuous staff
development. The training provided through the A+ Schools Program was supplemented
by numerous other arts integration training on a regular basis. The process of such
systemic reform using arts integration to apply the concepts of Multiple Intelligences is a
long one (F. Rodenburg, personal communication, October 11, 2005). It will be more
difficult to sustain after the initial three-year grant expires, but there are data, as well as
anecdotal evidence, that indicate that arts integration has led to greater student
engagement, better teaching, and increased learning (F. Rodenburg, personal
communication, October 11, 2005).
The Minot public school system has an Arts in the Schools (AIS) coordinator who
works with teachers in the district to promote the arts and develop art integration projects.
All of the projects developed through AIS align with the district’s curriculum and with
North Dakota state standards in that content area as well as in the arts. The extent of the
project is left to the teacher or group of teachers with projects running the gamut from
one-time fun lessons to more extensive projects, for instance, projects dealing with
multi-cultural units. Rubrics are the preferred method for evaluating the projects;
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however, sometimes a pre-test/post-test method is more effective (L. Lathrop, personal
communication, September 26, 2005).
One example of an arts integration project that was developed and conducted
through AIS was called Bare Books. It was conducted in an elementary school in Minot.
The project combined visual arts with creative writing. The project started by purchasing
blank, hardcover books for each student. A theme was selected for a story and for the
illustrations in each book. Art teachers went to the classrooms to teach various art skills,
such as portraiture, perspective drawing, and still life drawing. Lessons in poetry and
descriptive writing were also taught by classroom teachers. The artwork created by the
students was paired with a story or poetry collection that had been developed by the
students (L. Lathrop, personal communication, October 3, 2005).
An example of an arts integration project in Midway Public School focused
around the theme of World War II. The project was designed for the school’s juniors.
For the project, the social studies teacher taught about World War II, the science teacher
discussed genetics testing by teaching about Nazi experiments with genetically modified
organisms, the English teacher taught about the literature and propaganda of the war, and
the music teacher gave a presentation on the impact of the war on the music of that time.
The visual arts were also included through the study of recruitment posters. All of the
lessons were matched to the North Dakota state standards (B. Jarolimek, personal
communication, October 4, 2005).
North Dakota Council on the Arts
The North Dakota Council on the Arts has several programs that promote the arts
and arts integration in North Dakota’s K-12 schools. The Teacher Incentive grant
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program is one that is specifically devoted to supporting the integration of the arts in the
non-arts curriculum. This program provides up to $300 to help cover the costs of arts
integration lessons. Approximately 100 grants are awarded per year. A new program
being developed by the North Dakota Council on the Arts is intended to provide funding
for long-term projects in which artists-in-residence team with teachers to study the needs
of the students and then develop strategies that utilize arts integration to address those
needs (L. Ehreth, personal communication, October 6, 2005).
The Arts Education Task Force worked under the auspices of the North Dakota
Council on the Arts. The task force was formed in January 2002 and consisted of K-12
and higher education educators, K-12 school administrators, parents, representatives from
arts organizations, and community leaders who collaborated to “identify, support, and
expand the quality of learning in and through the arts.” The goals of the group were to
promote arts education in all of North Dakota’s K-12 schools, promote the
implementation of the North Dakota arts standards, and promote professional
development opportunities that bring together teams of educators, arts specialists, and
community members. The task force also identified models of successful arts programs
throughout the state (L. Ehreth, personal communication, September 23, 2005). Most of
these programs are community based and are in larger communities. The task force
members promote the projects so the projects may serve as models for school-based
projects in smaller communities.
Summer Institutes
The North Dakota Council on the Arts offered teacher inservice opportunities in
arts integration each summer from 2003 through 2006. Each of the inservices consisted
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of a four-day institute held in conjunction with the North Dakota Arts Alliance. Each
institute was held at Bismarck State College in Bismarck, North Dakota. All of the
quotes and information in this section were taken from institute literature obtained from
Linda Ehreth, Arts Education Director with the North Dakota Council on the Arts.
The first institute was held during June 2003. The stated goal of the institute was
■‘to give artists, classroom teachers, and arts educators the tools they need to create an
integrated, arts rich learning environment for students.” For the institute, five presenters
were brought in from around the country to present workshops including the following:
■ Examining Arts Integration through a Drama and Social Studies Model
■ Drama: The Missing Link in Language Arts
■ Making Movement Meaningful: Dance in the Social Studies Curriculum
■ Musically Moving Math!
The institute sessions were designed to immerse the classroom teachers in various
art disciplines. Teachers were also given a chance to work in teams with artists to
develop integrated instructional units and to work on models that would support future
collaborations among classroom teachers and artists and/or arts educators. The institute
was attended by 30 educators.
The theme of the 2004 institute was “Teaching Language and Literacy Through
the Arts.” Educators at the institute worked individually and in teams to address such
questions as “How do the arts integrate with speaking, listening, and viewing?,” “How do
we know we have achieved a successful lesson integrating the arts?,” and “How do the
arts integrate with reading and literacy?” The 2004 institute was attended by 20
educators.
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The 2005 institute focused on integrating the arts into history education. The
institute included trips to the North Dakota Heritage Center and Knife River Indian
Villages Site. The stated goal of the institute was to “provide professional development
for teachers, arts specialists, and teaching artists on how to integrate state content
standards in drama, visual arts and social studies.” One interesting aspect of the institutes
was that, along with the integration lessons for K-12 educators, they also often provided
educational opportunities for the artists who had to learn to work with educational
standards. That aspect of the institutes helped to develop a collaborative atmosphere
among the participants. The 2005 institute was attended by 22 participants.
The 2006 summer institute, which had the theme “Scientific Thought in Motion,”
had to be cancelled because only one educator registered for it. During this institute,
educators were to have explored life sciences and physical sciences concepts through
dance. They were also to “reflect on ways the arts both stimulate and reflect learning in
students of all ages” (L. Ehreth, personal communication, September 23, 2005).
Master's Research
A master’s paper written by a student at the University of North Dakota in 2004
focused on whether the elementary teachers in the Bottineau County Consortium in North
Dakota received training in arts education in their teacher training programs as well as
their attitudes relating to the importance of arts education and arts integration. Even
though the research did not ask whether the teacher graduated from a North Dakota
college or an out-of-state college, it did provide insights in the prevalence of training in
arts integration.
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Of the 72 teachers surveyed, 51 (71%) claimed that they were required to take a
course on teaching the fine arts as part of their education training programs. Of these 72
teachers, 50 (69%) stated that they would feel comfortable integrating the fine arts into
the core curriculum. When asked about their agreement to a statement about the arts
being important to human growth, 67 (91%) of the teachers stated that they “agree” or
“strongly agree” with the statement. An even higher number stated that they believed the
fine arts can enhance student achievement (97%). When presented with statements
relating to administrative support for arts integration and adequate budget for fine arts
supplies, 46 (54%) stated that there was good administrative support for arts integration,
but only 21 (30%) stated that there was adequate money in the budget for art supplies. Of
the fine arts listed, the teachers mentioned using the visual arts the most often (69%)
followed by creative writing (62%), drama/theater (39%), music (31%), and dance (15%)
(Schumaier-Jelleberg, 2004).
Teacher Training
Even though 85% of the teachers surveyed stated that they were required to take
coursework to train them in teaching the fine arts, there is no specific information
presented as to which universities were represented or the extent of the training. There
are several professors at Valley City State University in Valley City, North Dakota, who
work with their arts education students to prepare them to help classroom teachers
integrate the arts. Arts integration is taught through a course entitled Music and Art for
Elementary Teachers. The course is team taught by an arts educator and a music
educator, each teaching an eight-week section. Lessons are based upon the primary
musical elements. Each student must complete hands-on activities and must create lesson
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plans integrating music concepts into the elementary core curriculum of language arts,
science, math, and social studies (B. Klingenstein, personal communication, September
23, 2005).
North Dakota Arts Content Standards
Educators in North Dakota have developed content standards for dance, drama,
music, and visual arts. The content standards can be accessed at the website for the North
Dakota Department of Public Instruction (http://www.dpi.state.nd.us). The content
standards were all adopted in 2000 and were developed by a committee of K-12
educators and post-secondary educators and arts coordinators. The committee for the
dance content standards also included a dance studio operator. Each set of content
standards contains standards, benchmarks, examples of specific knowledge, and
examples of activities. The standards are divided by grade level with the levels being
K-4, 5-8, and 9-12.
The content standards documents for each area recognize the need to relate the
arts to other disciplines. Section titles include
■ Standard 6: Dance and Personal Wellness: Students understand the connection
between dance and personal wellness.
■ Standard 7: Dance and Other Disciplines: Students understand the connections
between dance and other disciplines. (North Dakota Department of Public
Instruction, 2000a, p. 4)
*

Standard 6: Drama and Human Development: Students understand the role of
drama in human development.
■ Standard 7: Drama and Other Disciplines: Students understand the
connections between drama and other disciplines. (North Dakota Department
of Public Instruction, 2000b, pp. 6-7)
■ Standard 8: Music and Other Disciplines: Students understand the relationship
between music, the other arts, and other disciplines. (North Dakota
Department of Public Instruction, 2000c, p. 11)
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■ Standard 6: Connections: Students make the connections between the visual
arts and other disciplines. (North Dakota Department of Public Instruction,
2000d, p. 14)
Even though the term “arts integration” is not mentioned in any of the documents,
most of them imply support for arts integration in their introductions. The introduction to
the drama content standards states, “The creative classroom teacher addresses multiple
intelligences through a variety of approaches” (North Dakota Department of Public
Instruction, 2000b, p. 2). The introduction to the music content standards states.
As North Dakota music teachers, we believe that music is part of the core
curriculum and is essential to the comprehensive education of every child. . .
These standards can stimulate more creative approaches to teaching by
encouraging critical and higher-order thinking skills and imaginative interaction
with music. (North Dakota Department of Public Instruction, 2000c, p. 2)
The content standards document for dance contains the most emphatic and
comprehensive comments in its introduction where it states,
All teachers need to know and teach with, about, in, and through the arts.
Teachers can begin teaching with the arts by exposing students to daily arts
experiences through centers, discipline based projects, and/or specialists within
the community. Next, teachers can strive to integrate content in the arts . . . in
purposeful ways. Planning needs to be grounded in respected teaching and
learning theories that include recent brain research and arts related research
studies based on Gardner’s multiple intelligences, Erickson’s life stages, Piaget’s
developmental stages, Maslow’s hierarchy of needs, Bloom’s taxonomy, and the
creative process of problem solving. . . . If schools were structured on brain
research, daily arts exposure would become integral to every student’s education.
(North Dakota Department of Public Instruction, 2000a, p. 1)
From these comments, it appears that arts educators in North Dakota have
attempted to develop standards and benchmarks that could be used by classroom teachers
as well as specialists. By surveying the perceptions of North Dakota’s K-12 principals,
this study attempted to determine whether teachers in North Dakota’s K-12 schools are
using the arts standards to assist in integrating the arts into other areas of the curriculum.
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Summary
Educators have been using curriculum integration since the 1920s, perhaps earlier.
Proponents of integration believe it can improve student learning by helping students
understand the relationships that exist between various aspects of the curriculum.
Proponents of arts integration believe that students can benefit from arts integration in
many ways, from improved behavior and attendance to greater student engagement and
increased learning. Proponents also believe that arts integration is supported by recent
brain research and other current theories such as the Theory of Multiple Intelligences.
Various models exist for arts integration. Some focus on individual classrooms
and others relate to school wide reform. The researcher found only one instance of arts
integration being used as a part of schoolwide refonn in a North Dakota K-12 school.
Data regarding the use of arts integration on the classroom level in North Dakota’s K-12
schools are not available. Collecting this information, based upon the perceptions of
North Dakota’s K-12 principals, is the purpose of this study.
Chapter III contains the methodology of the study. It includes a description of
subjects, a description of the development of the survey instrument, and an explanation of
data collection and analysis procedures. Chapter IV contains the results of the survey,
analysis of the findings, and a narrative of the data. Chapter V contains a summary and
discussion of the study’s results within the context of the research, literature review, and
the findings. Chapter V also includes recommendations for educators and for researchers
who might want to build on this research.
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CHAPTER III
METHODOLOGY
The purpose of this study was to research the integration of the arts into other
areas of the curriculum as a teaching tool in North Dakota’s K-12 classrooms. To collect
this information, a survey was sent to 478 K-12 principals in North Dakota. Chapter III
contains the procedures utilized in this study. The sections of Chapter III include
Description of the Population, Description of the Instrument, Administration of the
Survey, Collection of the Data, and Analysis of the Data.
Description of the Population
The population for this study consisted of 478 principals in North Dakota’s K-12
schools. Principals in both public and private schools were included in the research.
Most principals identified their building level as being an elementary school, middle
school, or high school principal, although 15 principals identified themselves as being
principal on more than one building level.
Description of the Instrument
The survey was an electronic survey attached to e-mails that were sent to 478
principals in North Dakota’s K-12 schools. The Arts Integration Survey (Appendix A)
w as d e v e lo p e d o n p a p e r by th e re se a rc h er b efo re it w as co n v erted to an e lectro n ic form at.

The survey items were developed by the researcher in consultation with his advisor and
one other member of the researcher’s doctoral committee. Some of the survey items
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were from an earlier survey that was administered by the Arts Education Task Force of
the North Dakota Council of the Arts in 2004. Certain survey items were based upon
information obtained from the literature review for this study.
Survey items 1 through 6 were designed to collect demographic data. Survey
items 1 through 6 required the principals to provide information about the principal's
school building level and identify the school as a private school or public school.
Principals were required to identify their undergraduate major, the approximate
enrollments of their schools, and the population range of the largest community in their
districts. Principals were also required to report whether or not a community arts
program existed in their districts.
Survey items 7 through 11 required principals to identify the arts programs that
existed in their schools as part of the curriculum and as part of the co-curricular offerings
at the time the survey was completed. Principals were required to report the degree to
which arts integration exists in their schools in survey item 12. In survey item 13,
principals were required to estimate the percentage of teachers in their buildings who
have received training in arts integration. Survey items 14 and 15 utilized Likert scales to
collect principals’ perceptions regarding justifications for arts education (survey item 14)
and factors that impact arts integration (survey item 15).
The survey was designed using the web-based service SurveyMonkey which was
accessed at www.surveymonkey.com. The primary reasons for using an electronic
survey were (a) there was the potential of obtaining results more quickly because there
would not be a need to wait for the mail, (b) electronic surveys are easy to fill out and
many principals are familiar with them so the researcher believed that there might be a
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higher return rate with an electronic survey, and (c) there would be a cost savings for the
researcher because the monthly cost of maintaining the survey on SurveyMonkey was
less than half the cost of what postage and stationary would have been. The software
allowed the researcher to limit some questions to one response and other questions to
multiple responses. The survey was attached to an e-mail cover letter consisting of
introductory information and confidentiality statements required by the Institutional
Review Board of the University of North Dakota (Appendix B).
Before the survey was distributed, the researcher applied for approval of the
research from the Institutional Review Board (IRB) at the University of North Dakota.
The researcher completed the required forms, submitted an abstract, and submitted
narratives that described the process that would be used to protect the confidentiality of
the survey participants. The researcher also submitted a cover letter that would
accompany the survey. The cover letter included information about how confidentiality
of participants would be protected, how completed surveys would be stored, and how the
survey would be destroyed. The cover letter also included the researcher’s IRB approval
number (200607-007) and contact information in case a participant wanted to contact the
researcher.
After the paper version of the survey was approved and IRB approval was
obtained, the survey was transferred to its electronic version. The researcher then
e-mailed the survey to his advisor, another member of his doctoral committee, and to the
Arts Education Director of the North Dakota Council on the Arts. This provided an
opportunity for peer feedback as well as an opportunity to make sure the researcher knew
that the electronic survey would work as intended. Adjustments were made to the survey
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based upon their feedback. One adjustment involved using the software to limit the
number of responses that could be made to an item (survey items 4 and 5). Feedback also
led to adjustments to improve clarity of certain statements in survey items 14 and 15. A
letter of support from the Arts Education Director is included in Appendix C.
Administration of the Survey
The cover letter and survey were e-mailed to 478 K-12 principals in North Dakota
on August 25, 2006. One week before the survey was sent, a preliminary e-mail was sent
to the principals for the purpose of informing them that the survey would be coming and
asking them to watch for it and fill it out as promptly as possible. The cover letter stated
that the electronic survey would stay open for two weeks.
The list of North Dakota’s 478 K-12 principals was obtained from the North
Dakota Department of Public Instruction. Of the 478 e-mails that were sent, 8 were
returned for being undeliverable.
Collection of the Data
By the end of one week, 125 responses had been collected. Another message was
sent to all principals thanking those who had responded and reminding those who had not
yet responded that there was still one week left to respond. By end of the two-week,
survey period, 184 surveys had been completed and returned. This represents 39.5% of
the 470 principals who successfully received the e-mail cover letter and survey. The
researcher printed out the cumulative results and individual surveys after the survey
window period expired.
Confidentiality of the surveys was provided by SurveyMonkey. SurveyMonkey
limited each e-mail address to one submission. It would be possible for a principal to
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submit multiple surveys if more than one e-mail address was used. All e-mail addresses
were kept confidential. The researcher was able to print out a copy of each individual
survey but was not able to link a survey with any particular principal. By printing out
each individual survey, the researcher was able to disaggregate the data in ways that
would not have been possible by using only the cumulative data report. The cumulative
data and individual surveys were submitted to the Bureau of Educational Services and
Applied Research at the University of North Dakota for analysis. The electronic data
were kept on the SurveyMonkey site until the analysis was completed.
Analysis of the Data
The survey data were analyzed by calculating frequencies and percentages based
upon the responses. Cumulative responses were used to report the demographic portion
of the survey. Cumulative data and chi-square analyses were used for the items that
regard curricular and co-curricular offerings, employment of arts staff, and training data
(items 7-13). The chi-square analyses allowed the researcher to analyze the data
according to grade level and school enrollment. The chi-square analysis was adequate for
these items because they involved two categorical variables. Statistical significance for
all chi-square analyses is set at the .05 level. The numbers in all chi-square tables
represent percentages except for the chi-square and p columns.
Total mean scores and an analysis of variance (ANOVA) were used to analyze the
sections in which principals rated their degree of agreement with listed statements (items
14 and 15). Disaggregation of data for these items was done according to grade level and
enrollment of school. The ANOVA analysis allowed the researcher to determine whether
significant differences existed in principals’ perceptions by grade level and enrollment of
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the school. The ANOVA analysis was selected for these items because they involved one
categorical and assumed continuous variables. Statistical significance for all ANOVAs is
set at the .05 level.
Chapter IV contains the data derived from the on-line survey completed by North
Dakota’s K-12 principals. Chapter IV includes the following sections: Description of
Sample, Analysis of Demographics, Cumulative and Chi-square Analyses of Curricular
and Co-curricular Offerings, Cumulative and Chi-square Analyses on Effort and
Training, Analysis of Variance of Principals’ Perceptions, and Total Mean Scores of
Principals’ Perceptions and Attitudes.
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CHAPTER IV
RESULTS
The purpose of this study was to research the integration of the arts into other
areas of the curriculum as a teaching tool in North Dakota’s K-12 schools. This chapter
presents the data derived from the survey by North Dakota’s K-12 principals. The
chapter contains the following sections: Description of Sample, Analysis of
Demographics, Cumulative and Chi-square Analyses of Curricular and Co-curricular
Offerings, Cumulative and Chi-square Analyses on Effort and Training, Analysis of
Variance of Principals’ Perceptions, and Total Mean Scores of Principals’ Perceptions
and Attitudes. Statistical significance for all chi-square analyses is set at the .05 level.
Statistical significance for all ANOVAs is set at the .05 level. The numbers in all
chi-square tables represent percentages except for the chi-square and p columns.
Description of Sample
This study utilized data collected from an electronic on-line survey sent to 478
North Dakota K-12 principals. Of the 478 e-mail messages that were sent with the
survey attached, 8 were returned as undeliverable, leaving 470 deliverable e-mail
messages and surveys. From these, 184 (39.5%) responses were obtained. The statistics
re p o rte d in th is c h a p te r are b ased u p o n th e

184 p rin cip als w ho resp o n d ed . H o w ev er, fo r

reasons unknown to the researcher, not all of the 184 principals responded to all of the
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items on the survey. Some items were responded to by 181 principals and several other
items were responded to by 180 principals.
Analysis of Demographics
Table 1 contains demographic information about the principals who responded to
the survey and their schools; 184 principals responded to the survey with 90 (48.9%)
being submitted by elementary principals, 10 (5.4%) by jr. high/middle school principals,
69 (37.5%) by high school principals, and 15 (8.2%) who identified themselves as being
a principal on more than one building level (Table 1). Public school principals
represented 172 (93.5%) of the principals with 12 (6.5%) of the principals being from
private schools.
Principals were required to report their undergraduate degrees for the possibility
of determining if principals with arts degrees would more likely support arts integration
into the curriculum than principals with non-arts degrees. Only 1 (0.5%) principal
reported having an arts undergraduate degree; therefore, this was not used for data
analysis. A list of North Dakota’s K-12 principals obtained from the North Dakota
Department of Public Instruction indicated that only four of North Dakota’s K-12
principals during the 2005-06 school year had an arts degree, so even if all four had
responded, the total would still have been too low for an adequate analysis based upon
undergraduate majors of North Dakota’s K-12 principals. The three highest responses
were 86 (46.7%) with elementary degrees, 31 (16.8%) with social studies degrees, and 19
(10.3%) with business degrees. Even though there were 184 principals who responded to
this item, there were 197 actual responses because 23 of the principals reported a double
major.
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Table 1. Demographic Information (Survey Items 1-6) (N = 184).

Characteristics

Grade Level of School (Survey item 1)
Elementary
Jr. High/Middle School
High School
Multiple

N

%

90
69
15

48.9
5.4
37.5
8.2

172
12

93.5
6.5

86
15

10

Type of School (Survey item 2)
Public
Private
Area of Principal’s Undergraduate Degree (Survey item 3)
Elementary
Science
Arts
Mathematics
English
Social Studies
Business
Vocational
Other

31
19
8
27

46.7
8.2
0.5
8.2
5.4
16.8
10.3
4.3
14.7

Enrollment of School (Survey item 4)
100 or less
101-250
251-400
Over 400

38
52
39
55

20.7
28.3
21.2
29.9

Population of Largeset Community in the District (Survey item 5)
55
500 or less
58
501-2,000
15
2,001-5,000
14
5,001-10,000
10
10,001-20,000

29.9
31.5
8.5
7.6
5.4

32

17.4

83
101

45.1
54.9

20,001 o r m o re

Community Arts Program in the district (Survey item 6)
Yes
No

1

15
10
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Of the principals responding to the survey, 38 (20.7%) were from schools with
enrollments of 100 or less, 52 (28.3%) were from schools with enrollments of 101-250,
39 (21.2%) were from schools with enrollments of 251-400, and 55 (29.9%) were from
schools with enrollments over 400. Since there were only 9 principals in the 401-600
enrollment range, this category was combined with the category of 600 or more district
enrollment for data analysis.
Survey item 5 required each principal to report the population range of the largest
community in the principal’s school district. The principals were required to provide the
population range of only the largest community in the district because many school
districts in North Dakota contain more than one community, so the researcher and
committee chair believed it was most practical to collect the population range of only one
community in the school district. Requiring each principal to report the population range
of only the largest community in the school district ensured that all principals provided
consistent information. Of the principals responding, 55 (29.9%) of the principals
reported communities of a population of 500 or less, 58 (31.5%) of the principals
reported communities of a population of 501-2,000, 15 (8.5%) of the principals reported
communities of 2,001-5,000, 14 (7.6%) of the principals reported communities of a
population of 5,001-10,000, 10 (5.4%) of the principals reported communities of a
population of 10,001-20,000, and 32 (17.4%) of the principals reported communities of
20,001 or more.
Survey item 6 required that each principal respond regarding the existence of a
community arts program in the school district. Of the 184 principals who responded to
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this item, 83 (45.1%) principals responded “Yes” and 101 (54.9%) principals responded
“No.”
Cumulative and Chi-square Analyses of Curricular
and Co-curricular Offerings
Survey item 7 required principals to mark the arts programs listed that exist as
part of the curriculum in that principal’s school. Band and choir received the highest
total with 166 (91.7%) of the principals reporting that band existed as part of the
curriculum and 158 (87.3%) responding that choir existed in the curriculum (Table 2).
Table 2. Curriculum and Co-curricular Options in the Principals’ Schools (Survey Items
7 and 9) (N = 181).

N

%

Arts Programs in the Curriculum (Survey item 7)
Band
Orchestra
Choir
Drama
Dance
Visual Arts

166
36
158
50
15
90

91.7
19.9
87.3
27.6
8.3
49.7

Arts Programs as Co-curriculars (Survey item 9)
Band
Orchestra
Choir
Drama
Dance
Visual Arts
Other

99
23
92
105
43
28
34

54.7
12.7
50.8
58.0
23.8
15.5
18.8

Characteristics

Other arts activities identified by principals, besides those listed in the survey, included
elementary music, summer performing arts, and art courses offered through interactive
television. Survey item 9 required principals to check the arts programs listed that
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existed as part of the co-curricular program. In this case, drama was the highest
co-curriculum program reported by principals with 105 (58.0% as a co-curricular activity,
followed by band with 99 (54.7%) and 92 (50.8%) for choir (Table 2). For reasons
unknown to the researcher, only 181 of the 184 principals responded to survey items 7
and 9.
Survey items 7 and 9 were each also analyzed using a chi-square analysis. This
method of analysis was used to determine whether school enrollment or school building
level made a statistically significant difference upon the arts programs offered in a
school. Tables 3, 4, 5, and 6 show the results of these analyses.
The analysis of curricular and co-curricular program offerings (items 7 and 9)
indicated that schools with larger enrollments had a significantly better likelihood of
having orchestra (chi-square = 17.59,/? = <.001) and drama (chi-square = 16.32, p =
.001) as part of the curriculum than schools with lower enrollments (Table 3). This also
applied to orchestra (chi-square = 49.07,/? = <.001) and dance (chi-square = 16.46,
p = .001) as co-curriculars (Table 4).
Table 3. Chi-square Results of Relationship Between School Enrollment and Listed Arts
Programs Within the Curriculum (Survey Item 7) (N = 181) (df = 3).

Characteristics

Band
Orchestra
Choir
Drama
Dance
Visual Arts

100 or less
(n=38)
84.2
0.0
81.6
21.1
2.6
26.3

101-250
(n=51)

251-400
(n=39)

100.0
2.0
98.0
9.8
5.9
45.1

97.4
10.3
84.6
38.5
5.1
59.0

401 or more chi-square
(n=53)
84.9
58.5
83.0
41.5
17.0
64.2

12.33
17.59
7.55
16.32
7.77
14.51
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P

.006
<.001
.056
.001
.051
.002

Table 4. Chi-square Results of Relationship Between School Enrollment and Listed Arts
Programs as a Co-curricular Activity (Survey Item 9) (N = 181) (df —3).

Characteristics

Band
Orchestra
Choir
Drama
Dance
Visual Arts

100 or less
(n=38)

101-250
(n=51)

251-400
(n=39)

47.4
0.0
34.2
42.1
5.3
10.5

58.8
2.0
51.0
60.8
15.7
7.8

51.3
2.6
48.7
64.1
35.9
10.3

401 or more chi-square
(n=53)

60.4
39.6
64.2
60.4
35.8
30.2

2.03
49.07
8.03
4.78
16.46
12.57

P

.566
<.001
.045
.188
.001
.006

A chi-square analysis was also applied to survey items 7 and 9 based upon school
building level. This analysis indicated a significant difference in drama (chi-square =
10.69, p = .014), orchestra (chi-square = 12.01,p = .007), and choir (chi-square = 16.28,
p = <.001) in the curriculum based upon building level with elementary schools being
significantly less likely to have choir (Table 5) than other building levels. An analysis of
co-curricular activities by building level (Table 6) indicated that elementary schools were
significantly less likely to have dance (chi-square = 9.30, p = .026), band (chi-square =
13.96, p = .003), drama (chi-square = 18.16,p = <.001), orchestra (chi-square = 17.07,
p = .001), and choir (chi-square = 15.86,p = .001) than other levels.
Survey items 8 and 10 were open-ended questions that gave the principals the
opportunity to list items in addition to those listed in survey items 7 and 9. The
open-ended responses can be found verbatim in Appendices E and F.
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Table 5. Chi-square Results of Relationship Between School Building Level and Listed
Arts Programs Within the Curriculum (Survey Item 7) (M = 181) (df = 3).

Characteristics Elementary
(n=87)

Band
Orchestra
Choir
Drama
Dance
Visual Arts

86.2
19.5
77.0
17.2
6.9
50.6

Jr. High/
MS
(n=10)

100.0
60.0
100.0
50.0
10.0
60.0

High
School
(n=69)

95.7
17.4
95.7
37.7
11.6
46.4

Multiple
(n=15)

100.0
6.7
100.0
26.7
0.0
53.3

chi-square

7.14
12.02
16.28
10.69
2.61
.84

P

.068
.007
.001
.014
.456
.841

Table 6. Chi-square Results of Relationship Between School Building Level and Listed
Arts Programs as a Co-curricular Activity (Survey Item 9) (N = 181) (df = 3).

Characteristics Elementary
(n=87)

Band
Orchestra
Choir
Drama
Dance
Visual Arts

42.5
8.0
37.9
41.4
14.9
14.9

Jr. High/
MS
(n=10)

High
School
(n=69)

Multiple
(n=15)

chi-square

90.0
50.0
90.0
80.0
50.0
40.0

62.3
15.9
56.5
72.5
30.4
14.5

73.3
0.0
73.3
66.7
26.7
6.7

13.96
17.07
15.86
18.16
9.30
5.56

P

.003
.001
.001
<.001
.026
.135

Survey item 11 required principals to mark the arts areas in which their schools
employed a teacher on a part time basis (Table 7). According to the principals, 158
(87.3%) of the schools employed band directors and 155 (85.6%) employed choir
directors on a part time basis. Seventy-four (40.9%) of the principals reported that their
schools employed a visual arts teacher, and 72 (39.8%) reported that their schools
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employed a drama teacher. Only 16 (8.8%) of the principals reported the employment of
a dance instructor in their school.
Table 7. Employment of Arts Teachers on at Least a Part Time Basis (Survey Item 11)
(N = 181).

N

Characteristics

%

158
155
72
16
74
6
11

Band
Choir
Drama
Dance
Visual Arts
Other
None

87.3
85.6
39.8
8.8
40.9
3.3
6.1

Two areas of employment (Table 8) of an arts teacher in which a significant
difference was noted was dance (chi-square = 11.52, p = .009) with schools of 401 or
more enrollment being more likely to employ a dance instructor and the visual arts area
(chi-square = 19.28, p = <.001) with schools of 100 or less being less likely to employ a
teacher. When the same question was analyzed according to school building level
Table 8. Chi-square Results of Correlation Between School Enrollment and the
Employment of a Teacher in Each Listed Area (Survey Item 11) (N = 181) (df = 3).

Characteristics

Band
Orchestra
Choir
Drama
Dance
Visual Arts

100 or less
(n=38)

101-250
(n=51)

251-400
(n=39)

76.3
0.0
73.7
26.3
2.6
18.4

94.1
2.0
96.1
33.3
2.0
33.3

92.3
0.0
87.2
43.6
10.3
43.6

401 or more chi-square
(n-53)
84.9
0.0
83.0
50.9
18.9
62.3

P

7.43

.059

2 .5 6

.464

9.30
6.76
11.52
19.28

.026
.080
.009
<.001
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(Table 9), significant differences were found for drama (chi-square = 8.75, p = .033) with
junior high/middle school levels being more likely to employ a drama instructor and
choir (chi-square = 9.14, p = .027) with junior high/middle school and multiple level
principals reporting greatest likelihood of employing a choir instructor.
Table 9. Chi-square Results of Relationship Between School Building Level and the
Employment of a Teacher in Each Listed Area (Survey Item 11) (N = 181) (df = 3).

Characteristics Elementary
(n=87)

Band
Orchestra
Choir
Drama
Dance
Visual Arts

82.8
1.1
78.2
28.7
4.6
39.1

Jr. High/
MS
(n-10)

High
School
(n=69)

100.0
0.0
100.0
60.0
10.0
60.0

88.4
0.0
89.9
49.3
15.9
40.6

Multiple
(n=15)

100.0
0.0
100.0
40.0
0.0
40.0

chi-square

P

5.33
1.09
9.14
8.75
7.73
1.64

.149
.780
.027
.033
.052
.651

Cumulative and Chi-square Analyses
on Effort and Training
Survey item 12 required principals to rate the degree to which arts integration
takes place in their schools. Principals were given four options from which the principal
was to choose any that applied. The statement “Efforts are made to coordinate the
integration of the arts throughout the school to reinforce learning” received 110 (60.8%)
responses followed by the statement “Teachers refer to the state content standards when
preparing art projects for general classroom use” with 96 (53.0%) responses. Seventy-six
(42.0%) of the principals responded positively to the statement “Consistent effort is made
by individual teachers to integrate the arts into the classroom to reinforce academic
concepts.” There were 3 principals who did not respond to this item (Table 10).
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Table 10. Cumulative Information on Faculty Efforts (Survey Item 12) (N = 181).

N

Characteristics

%

Faculty Efforts
■ Consistent effort is made by individual teachers
to integrate the arts into the classroom to reinforce
academic concepts.

76

42.0

110

60.8

■ Teachers refer to the state content standards when
preparing art projects for general classroom use.

96

53.0

■ Specialized courses in drama, visual arts, or
dance are offered to students.

64

35.4

* Efforts are made to coordinate the integration of the arts
throughout the school to reinforce learning.

A chi-square analysis was also conducted on survey item 12. The analysis,
according to school enrollment (Table 11), found that schools with enrollments of less
than 100 students were significantly less likely to have specialized arts courses
(chi-square = 18.17,/? == <.001) than schools with larger enrollments. Principals in
schools with enrollments of 401 or more were most likely to report school wide effort of
integrating the arts (chi-square = 13.48, p = .004). When analyzed according to school
building level (Table 12), significant differences were found in “Schoolwide effort”
(chi-square = 19.46, p = <.001) and “Specialized arts courses are offered” (chi-square =
18.00, p = <.001) with junior high/middle schools having the highest scores. Significant
difference also existed in “Consistent effort” (chi-square = 10.44, p = .015) with
principals in elementary schools reporting a greater likelihood of consistent effort at arts
integration.
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Table 11. Chi-square Results of Relationship Between School Enrollment and Effort
Made by Individual Teachers to Integrate the Arts Into the Classroom (Survey Item 12)
(N = 181) (df = 3).

Characteristics

100 or less 101-250
(n=38)
(n=51

251-400
(n=39)

401 or more chi-square
(n=53)

p

Consistent Effort

42.1

35.3

41.0

49.1

2.04

.564

Schoolwide Effort

42.1

64.7

51.3

77.4

13.48

.004

Reference to State
Arts Standards

57.9

43.1

51.3

60.4

3.56

.313

Specialized Arts
Courses Are
Offered

15.8

23.5

48.7

50.9

18.17

<.001

Table 12. Chi-square Results of Relationship Between School Building Level and Effort
Made by Individual Teachers to Integrate the Arts Into the Classroom (Survey Item 12)
(N = 181) (df = 3).

Characteristics

Elementary
(n=87)

Jr. High/
MS
(n=10)

High
School
(n=69)

Multiple
(n=15)

chi-square

P

Consistent Effort

54.0

40.0

29.0

33.3

10.44

.015

Schoolwide Effort

73.6

90.0

43.5

46.7

19.46

<.001

Reference to State
Arts Standards

52.9

70.0

46.4

73.3

4.87

.182

Specialized Arts
Courses Are
Offered

20.7

60.0

50.7

33.3

18.00

<.001

Survey item 13 required principals to estimate the percentage of teachers in their
schools who have received training in arts integration. The cumulative data (Table 13)
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indicated that 108 (60.0%) principals reported that fewer than 20% of their teachers had
any training in arts integration. Another 40 (22.2%) principals reported that at least 40%
of their teachers had any such training in arts integration. Only 10 (5.6%) of the
principals reported that at least 80% of their teachers had training in arts integration.
Four principals did not respond to this survey item.
Table 13. Cumulative Information Regarding Faculty Training (Survey Item 13)
(N = 180).

Characteristics

N

%

108
40
13
9
10

60.0
22.2
7.2
5.0
5.6

Teachers Who Have Received Training in Arts Integration
20% or less
21 %-40%
41 %-60%
61 %-80%
81 % or more

Chi-square analyses of survey item 13 found a significant difference in principals’
responses based upon school enrollment. Principals in schools with enrollments of 100
or less reported the greatest likelihood that their teachers received little training in arts
integration but also reporting that their teachers had the greatest likelihood of receiving
such training (chi-square = 21.33, p = .001, Table 14). There was no significant
difference reported when the data were disaggregated according to school building level
(chi-square = 22.48,/? = .032, Table 15).
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Table 14. Chi-square Results of Relationship Between School Enrollment and Amount
of Training Teachers Have Had in Arts Integration (Survey Item 13) (N = 180).

Characteristics

20% or less
21 %-40%
41 %-60%
61 %-80%
81 % or more

100 or less
(n=38)

101-250
(n=51)

251-400
(n=39)

401 or more
(n=53)

78.9
7.9
0.0
0.0
13.2

58.0
24.0
12.0
4.0
2.0

69.2
15.4
2.6
5.1
7.7

41.5
35.8
11.3
9.4
1.9

Chi-square = 21.33, df = 12,/? = .001
Table 15. Chi-square Results of Relationship Between School Building Level and
Amount of Training Teachers Have Had in Arts Integration (Survey Item 13) (N = 180).

Elementary
(n=87)

Jr. High/MS
(n=10)

High School
(n=69)

Multiple
(n=15)

20% or less

46.5

60.0

72.5

80.0

21 %-40%

25.6

30.0

18.8

13.3

41 %-60%

10.5

0.0

5.8

0.0

61 %-80%

5.8

10.0

2.9

6.7

11.6

0.0

0.0

0.0

Characteristics

81 % or more

Chi-square = 22.48, df = 12, p = .032
Analysis of Variance of Principals’ Perceptions
Survey items 14 and 15 required principals to rate their agreement with statements
u sin g a fiv e -p o in t L ik e rt scale. T h e su rv ey sta te m e n ts in su rv ey item 14 re fe rred to

perceptions that the principals have toward arts education and arts integration. The
survey statements in survey item 15 referred to items that could serve to promote or
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inhibit the use of arts integration in a school. For both of these survey items, an analysis
of variance (ANOVA) was used with statistical significance set at the .05 level.
Tables 16 through 18 are derived from survey item 14 with Table 16 correlating
results according to school enrollment and Tables 17 and 18 according to school building
level. Table 16 indicates that there were no significant differences of perceptions
detected based upon school enrollment. There were five significant differences noted
when the data were analyzed according to school building level (Table 17).
A Bonferroni post hoc analysis indicated that all of the differences were between
the elementary and high school levels (Table 18). A significant difference existed
between elementary and high school for the following statements:
*

The arts can enhance general classroom achievement (.001).

■ Education in the arts can help students achieve greater personal fulfillment
(.043).
*

Participation in the arts is vital to human growth (.014).

"

Research supports the use of art to support learning in other disciplines (.004).

■ The arts are effective at reinforcing concepts in other disciplines (.010).
In every case, the elementary mean was higher than the mean for the high school. There
were four principals who did not respond to survey item 14.
Tables 19 through 22 are derived from survey item 15. Tables 19 and 20 correlate
results according to school enrollment and Tables 21 and 22 according to school building
level. Table 19 indicates there was one significant difference based upon school
enrollment. The difference regarded the statement about parental support for the arts
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Table 16. ANOVA Results With Mean of Agreement of Principals With Statements
Supporting the Arts by School Enrollment (Survey Item 14) (N = 180).

Characteristics

100 or less 101-250
(n=38)
(n=50)

251-400 401 or more
(n=39)
(n=53)

F

P

a) The arts can enhance
general student
academic achievement

4.47

4.50

4.44

4.55

0.24

.867

b) Education in the arts
can help students achieve
greater personal
fulfillment

4.63

4.58

4.56

4.62

0.11

.955

c) Participation in the arts
is vital to human growth

4.05

4.22

4.10

4.45

2.75

.044

d) Participation in artistic
activities can prepare
students for many careers

4.37

4.40

4.33

4.40

0.08

.971

e) Education in the arts can
improve student behavior
in school

4.13

4.24

4.18

4.25

0.18

.912

f) Research supports the use
of art to support learning
in other disciplines

4.37

4.26

4.33

4.47

0.74

.529

g) Involvement in the arts
can enhance student
engagement at school

4.39

4.50

4.56

4.66

1.34

.262

h) The arts are effective at
reinforcing concepts in
other disciplines

4.32

4.34

4.31

4.49

0.68

.565
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Table 17. ANOVA Results With Mean of Agreement of Principals With Statements
Supporting the Arts by School Building Level (Survey Item 14) (N = 180).

Characteristics

Jr. High/ High
School
Elementary
MS
(n=86)
(n=10) (n=69)

Multiple
Levels
(n=15)

F

P

a) The arts can enhance
general student
academic achievement

4.63

4.80

4.26

4.60

5.64

.001

b) Education in the arts
can help students achieve
greater personal
fulfillment

4.71

4.80

4.43

4.60

2.78

.043

c) Participation in the arts
is vital to human growth

4.40

4.40

4.04

4.00

3.65

.014

d) Participation in artistic
activities can prepare
students for many careers

4.49

4.60

4.22

4.33

2.26

.083

e) Education in the arts can
improve student behavior
in school

4.33

4.30

4.06

4.13

1.39

.246

f) Research supports the use
of art to enhance learning
in other disciplines

4.55

4.50

4.17

4.07

4.54

.004

g) Involvement in the arts
can support student
engagement at school

4.62

4.90

4.41

4.47

2.56

.057

4.51

4.70

4.16

4.33

3.92

.010

h) The arts are effective at
reinforcing concepts in
o th e r d isc ip lin e s
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Table 18. Bonferroni Post Hoc Analysis by School Building Level (Survey Item 14).

Characteristics

1-2*

1-3*

14a
14b
14c
14f
14h

1-4*

2-3*

2-4*

3-4*

X
X
X
X
X

* 1 = Elementary, 2 = Jr. High/MS, 3 = High School, 4 = Multiple
Note. An x marks significant differences.
(statement 15g) with the significant difference being between schools with enrollments of
100 or less and all other enrollment categories with perceived parental support being
lower in schools with enrollments of 100 or less. Significant difference was also
indicated when the data were disaggregated according to school building level (Table
20). A significant difference existed for the statement regarding staff support for arts
integration (statement 15e) with the difference being between the elementary and high
school levels (Tables 21 and 22). In this case, staff support among elementary school
teachers was perceived to be higher than among high school teachers. These findings are
based upon a significance level of .001.
Table 19. ANOVA Results With Mean of Agreement of Principals With Statements in
Survey Item 15 by School Enrollment (N = 180).

Characteristics

a) There is sufficient time
to integrate the arts in
the classroom

100 or less 101-250
(n=3 8)
(n=50)

2.71

2.62

251-400 401 or more F
(n=39)
(n=53)

3.10

3.04
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2.87

p

.038

Table 19 cont.

Characteristics

100 or less 101-250
(n=38)
(n=50)

251-400 401 or more F
(n=39)
(n=53)

p

b) Teachers have
appropriate training
for integrating the arts
in the classroom

2.24

2.20

2.46

2.43

0.94

.418

The teachers have time
to plan integrated arts
activities

2.47

2.60

2.74

2.58

0.49

.685

The school budget makes
it possible to get the
necessary arts materials

2.58

3.06

2.97

2.91

1.38

.250

The staff supports the
integration of the arts
into the curriculum

3.50

3.52

3.44

3.60

0.35

.788

plan addresses the arts

2.32

2.66

2.49

2.49

0.76

.516

g) There is support from the
parents for the arts

3.32

4.00

4.10

4.11

8.48

<.001

There is support from the
administration for the arts

4.11

4.24

4.36

4.34

1.27

.285

i) There is support from the
school board for the arts

3.76

3.94

4.18

4.25

3.57

.015

Governmental programs
have a negative impact
on arts programs in K-12
schools

3.61

3.86

3.79

3.62

0.63

.595

c)

d)

e)

f) The school improvement

h)

j)
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Table 20. Bonferroni Post Hoc Analysis by School Enrollment (Survey Item 15).

Characteristics

15g

1-2*

1-3*

1-4*

X

X

X

2-3*

2-4*

3-4*

*1 = 100 or less, 2 = 101-250, 3 = 251-400, 4 = 401 or more
Note. An x marks significant differences.
Table 21. ANOVA Results With Mean of Agreement of Principals With Statements
Regarding Arts Integration Factors by School Building Level (Survey Item 15)
(N = 180).

aracteri sties

Jr. High/
Elementary
MS
(n=86)
(n=10)

High
School
(n=69)

Multiple
(n=15)

F

P

There is sufficient time
to integrate the arts in
the classroom

2.90

2.70

2.88

2.73

.22

.877

Teachers have
appropriate training
for integrating the arts
in the classroom

2.37

2.40

2.38

1.87

1.41

.241

The teachers have time
to plan integrated arts
activities

2.60

2.50

2.68

2.27

.78

.506

The school budget makes
it possible to get the
necessary arts materials

2.86

2.80

2.99

2.73

.29

.834

The staff supports the
integration of the arts
into the curriculum

3.70

3.70

3.30

3.40

3.63

.014

The school improvement
plan addresses the arts

2.34

2.30

2.65

2.87

1.90

.132
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Table 21 cont.

Jr. High/
Elementary
MS
(n=10)
(n=86)

Characteristics

High
School
(n=69)

Multiple
(n=15)

F

p

g) There is support from the
parents for the arts

3.94

4.10

3.91

3.87

.22

.885

h) There is support from the
administration for the arts

3.24

4.40

4.26

4.33

.22

.881

i) There is support from the
school board for the arts

3.99

4.20

4.07

4.13

.36

.780

3.57

3.90

3.88

3.73

1.20

.312

j)

Governmental programs
have a negative impact
on arts programs in K-12
schools

Table 22. Bonferroni Post Hoc Analysis by School Building Level (Survey Item 15).

Characteristics

15e

1-2

1-4

1-3

2-3

2-4

X

* 1 = Elementary, 2 = Jr. High/MS, 3 = High School, 4 = Multiple
Note. An x marks significant differences.
Total Mean Scores of Principals’ Perceptions and Attitudes
Table 23 contains the total mean scores for survey items 14 and 15. Responses
were on a five-point Likert scale. The Likert scale included 1 = Strongly Disagree,
2 = Disagree, 3 = Neutral, 4 = Agree, and 5 = Strongly Agree.
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Table 23. Total Mean Scores for Agreement of Principals With Statements Regarding
Arts Integration Factors (Survey Items 14 and 15) (N = 180).
Mean Score

Characteristics

14a. The arts can enhance general student academic achievement

4.49

14b. Education in the arts can help students achieve greater personal
fulfillment

4.60

14c. Participation in the arts is vital to human growth

4.23

14d. Participation in artistic activities can prepare students for many
careers

4.38

14e. Education in the arts can improve student behavior in school

4.21

14f. Research supports the use of art to support learning in other
disciplines

4.36

14g. Involvement in the arts can enhance student engagementat school

4.54

14h. The arts are effective at reinforcing concepts in other disciplines

4.37

15a. There is sufficient time to integrate the arts in the classroom

2.87

15b. Teachers have appropriate training for integrating the arts in
the classroom

2.33

15c. The teachers have time to plan integrated arts activities

2.60

15d. The school budget makes it possible to get the necessary arts
materials

2.89

15e. The staff supports the integration of the arts into the curriculum

3.52

15f. The school improvement plan addresses the arts

2.50

15g. There is support from the parents for the arts

3.93

15h. There is support from the administration for the arts

4.27
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Table 23 cont.

Characteristics

Mean Score

15i. There is support from the school board for the arts

4.04

15j- Governmental programs have a negative impact on arts programs
in K-12 schools

3.72

Survey item 14 measured principals’ attitudes towards arts education and arts
integration. Each of the eight survey statements in this section received a total mean
score of at least 4.21 (statement 14e) with the highest total mean score of 4.60 (statement
14b). Other survey statements that scored a total mean score of at least 4.40 were
statement 14g (4.54) and statement 14a (4.49).
Survey item 15 had a wider range of total mean scores with the lowest being 2.33
(statement 15b) and the highest being 4.27 (statement 15h). Principals gave
administrators (4.27) and school board members (4.04) especially high scores for
supporting the arts. In contrast, parents received a total mean score of 3.93 and teachers
received a total mean score of 3.52. Teacher training in arts integration (2.33) and
sufficient time to plan arts integration projects (2.60) were among the lowest total mean
scores in this section. In response to a survey statement relating to whether
governmental programs can have a negative impact on arts programs (statement 15j). the
total mean score was relatively high at 3.72 (Table 23).
Summary
Chapter IV opened by reporting the frequencies and percentages regarding the
demographics of the responding principals and their schools. The data relating to arts
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programs, teachers, and the current use of arts integration were analyzed using
cumulative data and chi-square analyses. Survey items 14 and 15, which dealt with
principals’ perceptions regarding the value of arts education, arts integration, and factors
that could promote or inhibit arts integration were analyzed according to total mean
scores and an analysis of variance.
Chapter V includes a summary and discussion of the data results within the
context of the research, literature review, and the findings. Chapter V also includes
recommendations for educators and for further research.
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CHAPTER V
SUMMARY, CONCLUSIONS AND DISCUSSION, LIMITATIONS,
AND RECOMMENDATIONS
Chapter V presents a summary and discussion of the data results within the
context of the research, literature review, and the findings. Chapter V also includes
recommendations for educators and for researchers who might want to build on this
research.
Summary of the Literature
Many people consider the arts to be a valuable part of education (Collins, 2004).
Supporters of the arts in education justify arts education on its own merits citing its
intrinsic value. However, throughout the history of public education in the United States,
the arts have often been threatened. They have often been considered frills and,
therefore, expendable during times when finances were difficult (Boston, 1996). Some
people believe that other initiatives or programs, such as No Child Left Behind, have
resulted in less time and money being expended on arts education (Walker, 2004).
One strategy to support arts education finds arts supporters emphasizing the value
the arts can have in increasing learning in non-arts areas of the curriculum. Relatively
new concepts and theories, such as brain research and the Theory of Multiple
Intelligences, have tended to support the value of the arts as a learning tool in non-arts
areas of the curriculum (Schubert & Melnick, 1997). Various authors have credited the
arts with increasing higher-order thinking, improving discipline, increasing student
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engagement, improving attendance and graduation rates, and addressing the variety of
learning styles that students have (Eisner, 2002; United States Department of Education,
1994). In spite of the danger of minimizing the intrinsic value of the arts through arts
integration (Roucher & Lovano-Kerr, 1995), supporters of the arts and arts integration
believe that arts integration can greatly benefit the academic, as well as the artistic,
development of students (Hurley, 2004).
Conclusions and Discussion
This section discusses and draws conclusions based on the research data and the
literature review according to the research questions. The reader may also want to refer
to Appendix A for the survey items mentioned.
The first set of survey items (1-6) relate to research questions 1 and 2. The survey
items were developed to collect demographic information about the schools and
communities. These survey items were intended to provide the researcher with
information to determine if any of the demographic factors in these sections could
contribute to or deter from successful arts integration as an education tool.
Survey item 1 requested that the principal identify whether he/she is a principal of
an elementary school, a junior high school/middle school, or a high school. The second
survey item requested that the principal identify his/her school and whether it was public
or private. The third survey item requested each principal identify his/her undergraduate
degree. The principals were given a series of options from which to choose, such as
elementary, mathematics, science, etc. By asking about the principals’ undergraduate
degree that the principal has earned, it could be possible to determine whether principals
with arts degrees were more apt to utilize arts integration than principals without arts
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degrees. Since only one principal had an arts degree as an undergraduate degree, there
was not sufficient data to make any comparisons.
Survey items 4-6 requested the principals identify the enrollment of the school,
the size of the largest community in that district, and the existence of a community arts
program in the district. Knowing the enrollment of the school and the population of the
largest community in the district could help in determining if arts integration is currently
being practiced in districts and communities of a certain size more so than others. The
principals were given five options to choose from in responding to this survey item. The
electronic survey was set up to allow no more than one response to each of these items.
After reviewing the data, the researcher and researcher's chair agreed that the population
of the largest community in the district and the existence of a community arts program
were not relevant to the current study. The enrollment of the school is relevant and has
been used.
The second set of survey items (7-13) was intended to collect curriculum
information about the principal and the school. The survey items dealt with curricular
and co-curricular offerings at the school, school staffing in the arts area, and efforts to
integrate the arts. The principals were given a list of responses from which to choose and
could choose as many as applied. Two of the survey items also provided opportunities
for principals to list additional responses, if appropriate. These data could be important
as they provide a baseline of information from which recommendations relating to arts
integration could be developed.
The final set of survey items (14-15) required North Dakota’s K-12 principals to
report attitudes regarding two sets of statements. The principals were asked to rate their
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degree of agreement with 8 statements in survey item 14 and to 10 statements in survey
item 15 using a Likert scale. In the context of this research, the term “survey item” refers
to the 14 numbered items in the survey. The term “survey statement” refers to the
lettered statements that are in survey items 14 and 15.
Research Questions and Discussion
Research Question 1: What is the state of curricular and co-curricular arts
education in North Dakota’s K-12 schools?
Band and choir programs were the most common curricular arts programs in the
schools. The larger schools tended to have more orchestra, drama, and visual arts
programs, although only orchestra was found to have a significant statistical difference.
Band was also the most popular co-curricular program with drama as the second most
common co-curricular program. Larger schools were significantly more likely to have
orchestra as a co-curricular activity while elementary schools were significantly less
likely to have drama as a co-curricular activity. As a whole, dance and drama were more
common as co-curricular activities than as curricular activities.
Schools were most likely to employ band and choir teachers by a wide margin
(+45%) over other arts teachers. The schools, as a whole, were least likely to employ a
dance instructor. Drama and visual arts instructors were each employed by
approximately 40% of the principals’ schools. The only aspect of employment that
showed any statistical significance was visual arts where employment increased as school
enrollment increased. One limitation is that orchestra teachers were inadvertently
omitted from the list for this part of the survey so no data are available for these
employees.
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Research Question 2: What are North Dakota’s K-12 principals’ perceptions
regarding arts integration, including training teachers in arts integration?
According to survey item 11 responses, there is a fairly strong effort by teachers
throughout the state to integrate arts into their classrooms. There is an even stronger
effort to coordinate arts integration throughout the school building. In addition, over half
(53%) of the principals reported that their teachers refer to the North Dakota content
standards when preparing integrated lessons. However, the statement in the survey item
did not specifically mention arts content standards, so it is possible that some principals
meant that their teachers use the arts within the content standards for that curriculum area
without, necessarily, referring to the specific arts content standards.
When disaggregated by school enrollment and school grade level, it was found
that teachers in the elementary and junior high/middle school levels were significantly
(p < .05) more likely to make efforts to integrate the arts on a schoolwide basis. The
response was especially high for the junior high/middle school level where 90% of the
principals reported such an effort. The other statement in survey item 12 that showed
significance was “Specialized courses in drama, visual arts, or dance are offered to
students.” The researcher intentionally excluded the music areas in the statement because
it was anticipated that these areas would be very high. When responding to the survey
item focusing on the other arts areas, principals in the larger two enrollment categories
and the junior high/middle school and high school categories were significantly more
likely to answer positively (p < .05).
Cumulative data regarding teacher training in the arts indicated that few teachers
in North Dakota’s K-12 schools have received training in arts integration. A majority of
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principals (60%) reported that 20% or fewer of their teachers have received training in
arts integration. When combined with the next category of 21 %-40% of the teachers
receiving arts integration training, the result is that 82.2% of the principals reported that
40% or fewer of their teachers have received any training in arts integration. According
to the North Dakota Department of Public Instruction, there were 6,146 public and
private school K-12 teachers in North Dakota’s K-12 schools during the 2005-06 school
year. The aforementioned finding could mean as many as 3,850 (63%) of North Dakota’s
K-12 teachers may not have received any training in arts integration. An increased
number of training opportunities could address this need if the principals are willing to
promote arts integration in their schools and encourage teachers to attend inservices that
provide training for arts integration.
The cumulative data indicated that a greater percentage of teachers in schools
with enrollments of 401 and greater had training in arts integration, but a chi-square
analysis of teacher training in arts integration disaggregated by school enrollment
indicated no statistically significant difference. A statistically significant difference was
found when the data were disaggregated according to school grade level with elementary
teachers being statistically more likely to have received training in arts integration.
Research Question 3: What are North Dakota’s K-12 principals’ perceptions
regarding arts education, including integration of the arts?
The purpose of survey item 14 was to ascertain each principal’s level of
agreement with a list of belief statements that could support arts integration. There were
eight survey statements in this survey item. Survey item 15 asked the principals to
respond to a list of survey statements pertaining to factors that would support arts
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integration, such as sufficient time, funding, training, staff support, and inclusion in the
school’s improvement plan. There were 10 survey statements relating to this question.
Survey item 14 required North Dakota’s K-12 principals to report attitudes
regarding the importance of the arts in education and the value of arts integration. The
principals were asked to rate their degree of agreement with eight survey statements. The
Likert scale ranged from “Strongly Agree” (a score of 5) to “Strongly Disagree” (a score
of 1). The principals indicated a high degree of support for the arts and arts integration.
This is indicated by the total mean score for each of the eight statements in item 14 being
higher than 4.2 on a 5.0 scale. Survey statements 14b and 14g, which related to personal
fulfillment and student engagement, received high total mean scores, rating 4.60 and
4.54, respectively. Survey statements 14f and 14h related specifically to arts integration
and are, therefore, vital to this study. These two survey statements received total mean
scores of 4.36 and 4.37, respectively. These total mean scores appear to indicate strong
support for the concept of arts integration among North Dakota’s K-12 principals as a
whole.
Based upon the results, the perceptions of North Dakota’s K-12 principals are
consistent with those of arts proponents and arts integration proponents. Research results
and anecdotal evidence tend to support the perceptions reported by this research.
Research Question 4: How do North Dakota’s K-12 principals rate factors that
could serve to promote or inhibit arts integration?
Survey item 15 required principals to rate survey statements regarding factors that
could promote or inhibit arts integration using the same Likert scale that was used for
survey item 14. The lowest total mean score among the survey statements was for
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statement 15b which reads “Teachers have appropriate training for integrating the arts in
the classroom.” The total meart score for this survey statement was 2.33. This low rating
would seem to support the responses of survey item 13 in which over 60% of the
respondents reported that 40% or fewer of their staff had any training in arts integration.
These results would seem to imply that the lack of training could be a primary
impediment to arts integration in North Dakota’s K-12 schools.
In Chapter II, art institutes that were offered by the North Dakota Council on the
Arts were discussed. Except for the 2006 institute, they were well attended by arts
teachers and general classroom teachers. A four-day institute, such as the one offered in
2006, might not be feasible for many teachers. Also, the cost of a four-day institute
might be prohibitive. Other inservice formats that require less investment of time and
money could be provided. Coordinating inservices for arts integration through Joint
Powers Agreement (JPA) inservices and/or with conferences sponsored by various arts
groups in North Dakota might provide such opportunities.
Survey item 15 that dealt with support for the arts from various groups resulted in
a range of total mean scores from 3.93 (parents) to 4.27 (administration). Survey
statement 15e, which directly addressed the interest that teachers had in arts integration,
had a mean score of 3.52, indicating a good, but not extremely strong, interest.
The respondents indicated that lack of time and lack of budget were moderate
concerns. The related survey statements received total mean scores of 2.87 and 2.89,
respectively. Survey statement 15j from survey item 15 dealt with the impact of
governmental programs on arts integration. It read “Governmental programs have a
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negative impact on arts programs in K-12 schools.” The total mean score for this survey
statement was 3.72, indicating a high degree of agreement.
Survey item 15j dealt with principals’ perceptions regarding the impact of federal
programs on arts programs in North Dakota’s K-12 schools. Even though the total mean
score of 3.72 for survey statement 15j was high, it was not as high as the researcher had
anticipated. Many writers and researchers in the literature reviewed expressed concern
that governmental programs, such as No Child Left Behind, are causing time and
resources to be taken away from arts education. Casual discussions that the researcher
has had with fellow administrators and music teachers indicate a great deal of concern
about the impact that federal programs have on the arts in K-12 schools. This anecdotal
evidence led the researcher to believe that the total mean score for survey statement 15j
would be well over 4.00. Even so, a total mean score of 3.72 indicates a high degree of
agreement with this survey statement in spite of the fact that the arts are listed as a core
part of the curriculum in the No Child Left Behind Act.
Limitations
The first limitation regarded the decision to survey principals rather than teachers.
Principals were surveyed primarily because, as educational leaders, they could have a
great impact on arts integration in their schools. Another reason for this decision
regarded manageability; 450+ potential principals was considered to be a manageable
number compared with over 6,000 teachers.
Another limitation involved survey item 1 in which principals were required to
identify the school grade level of their schools. It was the intent of the researcher to limit
the response options to one school grade level so that principals who served on more than
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level would complete the survey for only one school grade level. As it turns out, 15
principals listed more than one school grade level. After reviewing the results of survey
item 1 with the researcher’s committee chair and statistics advisor, a decision was made
to not draw any conclusions from the results due to the number of principals reporting.
The third limitation regarded survey item 11. In this survey item, an “orchestra”
option was omitted from the list of options when principals were required to identify the
arts for which a full or part time teacher was employed by the school.
Another limitation regarded the statements in survey item 13. The third statement
in the survey item does not specify whether the content standards being used by the
teachers are arts content standards or the content standards for the curricular area being
studied. This could have caused more principals to select this option than might have if
the statement had specified arts content standards.
Finally, it was decided to not include literature and writing in the survey items
because these are a required part of every school’s curriculum. None of these limitations
were considered to be major flaws and do not invalidate the data and conclusions of this
paper.
For reasons unknown to the researcher, not all of the 184 principals responded to
all of the items on the survey. Some items were responded to by 181 principals and
several other items were responded to by 180 principals.
Recommendations
The following recommendations for educators and researchers emerge from the
analysis of the data and review of the literature for this study.
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Recommendations for Educators, North Dakota
Council on the Arts, and Artists
A. K-12 Curriculum
a. Arts integration should be tied to arts standards through the school’s
curriculum development.
b. Arts integration should maintain artistic integrity as well as reinforcing
academic concepts.
c. Time and funding should be provided to creatively and efficiently plan
and prepare arts integration projects for across the curriculum.
d. Once a school decides to utilize arts integration, an effort should be made
to include all of the arts (music, dance, theater, visual arts) in the
integration efforts.
B. K-12 Educators’ Training
a. State educational and arts organizations should coordinate to provide
training in arts integration for educators.
b. Arts integration training should involve teachers on all grade levels, but
special focus for arts integration training should be directed toward junior
high/middle school teachers and high school teachers. This
recommendation is based upon the data results and literature review that
indicate that arts integration is currently more prevalent on the elementary
level.
c. Arts integration training should include strategies for effective use of time
and ideas for budgeting.
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d. Training should demonstrate a wide range of arts integration options from
classroom level projects to schoolwide reform.
e. Training should include all levels of arts integration so that administrators
and teachers will understand and be able to implement the level that works
best for their school and not feel intimidated by a misconception that arts
integration is complicated.
C. Higher Education
a. Higher education arts faculty and private artists should be involved in arts
integration trainings. Private artists need to become familiar with North
Dakota’s content standards.
b. Teacher training programs should include training in arts integration
techniques. This training could be a component of courses that already
exist.
Recommendations for Further Research
A. Survey North Dakota’s K-12 teachers to determine perceptions regarding arts
integration.
B. Survey North Dakota’s K-12 superintendents and school board members to
determine their support for arts integration activities and their willingness to
provide adequate preparation time and funding for such activities.
Summary
Curricular integration, in general, is not a new idea. Arts integration, at a basic
level, is not a new idea. Students have been coloring maps, making models, and
participating in other art-related activities in the general education classroom for many
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years. However, true arts integration can go far beyond the simple activities that are
often found in classrooms. Arts integration has the potential for providing strategies that
can make a real difference in the classroom by engaging students in a wide variety of
ways.
Even though research to determine the impact of particular strategies can be
difficult, arts integration is a strategy that is, generally, supported by research. Principals
in North Dakota’s K-12 schools appear to be supportive of arts education. They
expressed a belief that the arts can enhance student learning, improve student behavior,
increase student engagement, help students achieve greater personal fulfillment, and help
prepare students for a variety of careers. This belief is consistent with the literature on
the subject.
As a music teacher with over 20 years of experience in North Dakota K-12
schools, the researcher is a strong believer in the importance of the arts and the potential
of arts integration. He has worked with many students who struggled in the academic
areas but naturally excelled in one or more of the arts. Some of these students might not
have stayed in school through graduation if it had not been for their participation in the
arts. Some of them also went on to careers in arts-related occupations. As a
superintendent, the researcher was able to initiate a pilot arts integration program in his
school. This was briefly discussed in Chapter II, but it is so new that there is not much to
report at the time that this dissertation was written. However, data are being collected on
this pilot program that could be useful for the development of arts integration programs in
other K-12 schools.
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The principals who completed the survey reinforced the researcher’s belief that
arts integration can enhance learning in other disciplines and can be effective at
reinforcing concepts in other disciplines. The question that remains to be answered is
whether increased training opportunities can be provided and whether administrators will
follow up by making arts integration an important practice in their schools.
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This survey is being conducted as part of the requirements for a degree of Doctor of
Education. It is being conducted in conjunction with the North Dakota Council on the
Arts. The purpose of the survey is to collect information about the status of arts
integration in North Dakota's K-12 schools. For the purposes of this survey, "the arts"
will refer to theater, visual arts, music, and dance. Also, integration of the arts will refer
to the use of at least one of the arts as a tool to enhance or reinforce learning in a non-arts
curricular area. If you are a principal for more than one level or for more than one school,
please select one level or one school and complete the survey based upon your choice. If
you are changing schools or positions, please fill out the survey based upon vour position
during the 2005-06 school year. Your input is greatly valued and appreciated.
1. Level of school for which this survey applies (please check one):
____ Elementary

_____Jr. High/Middle School

____ High School

2. Type of school for which this survey applies (please check one):
____ Public

____ Private

3. In what area is your undergraduate degree?
Elementary____

Science____

Social Studies____

Arts____

Business____

Mathematics____

Vocational____

English____

Other____

4. What is the approximate enrollment of the school for which this survey applies?
____ 100 or less

_____ 101- 250

____ 251-400

___ 401-600

____ Over 600

5. Into which of the following categories does the largest community in your school district fit?
____ 500 or less

____ 501-2,000

____ 5,001 -10,000 _____10,001 -20,000

____ 2,001-5,000
____ Over 20,000

6. Do any of the communities in your district have a community arts program?
____ Yes

____ No

7. Which of the following arts programs does your school have as a regularly scheduled course
(please check all that apply)?
Band:

____

Dance: ____

Orchestra:

____

Choir: ____

Visual Arts: ____

Other: ____

Drama: ____

91

oduced with permission of the copyright owner. Further reproduction prohibited without permission.

8.

I f you answered “ O ther” to #7 , w hat are the other programs?

9. Which of the following arts programs does your school have as a co-curricular activity
(please check all that apply)?
Band:

____

Dance: ____

Orchestra:

____

Choir. ____

Visual Arts: ____

Other: ____

Drama: ____

10. If you answered “Other” to #9, what are the other programs?

11. In which of the following arts programs does your school employ, on at least a part time
basis, a specialist who has a major or minor in that area (check all that apply)?
Band:

Orchestra:

Choir:

Dance:

Visual Arts:

Other:

Drama:

12. Check the statements below that apply to your school.
____ Consistent effort is made by individual teachers to integrate the arts into the classroom
to reinforce academic concepts.
____ Efforts are made to coordinate the integration of the arts throughout the school to
reinforce learning.
____ Teachers refer to the state content standards when preparing art projects for general
classroom use.
____ Specialized courses in drama, visual arts, or dance are offered to students.
13. Approximately what percentage of the teachers in your school do you believe have received
training in integrating the arts into the classroom?
20% or less

21%-40%

41%-60%

61 %-80%
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Over 80%

14. Please rate how much you agree with each of the following statements by circling the most
appropriate response based upon the following scale:
SA- Strongly Agree A-Agree

N-Neutral D-Disagree

SD- Strongly Disagree

a) The arts can enhance general student academic achievement.

SA A N D SD

b) Education in the arts can help students achieve greater personal
fulfillment.

SA A N D SD

c) Participation in the arts is vital to human growth.

SA A N D SD

d) Participation in artistic activities can prepare students for many careers.

SA A N D SD

e) Education in the arts can improve student behavior in school.

SA A N D SD

f) Research supports the use of art to support learning in other disciplines.

SA A N D SD

g) Involvement in the arts can enhance student engagement at school.

SA A N D SD

h) The arts are effective at reinforcing concepts in other disciplines.

SA A N D SD

15. Please rate your agreement with the following factors regarding the intej ion of the arts into
the K-12 school curriculum as they would apply to your school by circling the most
appropriate response based upon the following scale:
SA- Strongly Agree A- Agree

N- Neutral D- Disagree

SD- Strongly Disagree

a) There is sufficient time to integrate the arts in the classroom.

SA A N D SD

b) Teachers have appropriate training for integrating the arts in
the classroom.

SA A N D SD

c) The teachers have time to plan integrated arts activities.

SA A N D SD

d) The school budget makes it possible to get the necessary arts materials.

SA A N D SD

e) The staff supports the integration of the arts into the curriculum.

SA A N D SD

f) The school improvement plan addresses the arts.

SA A N D SD

g) There is support from the parents for the arts.

SA A N D SD

h) There is support from the administration for the arts.

SA A N D SD

i) There is support from the school board for the arts.

SA A N D SD

j) Governmental programs (i.e. No Child Left Behind) have a
negative impact on arts programs in K-12 schools

SA A N D SD
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Dear Administrator:
My name is Roger Abbe and I am working on my Doctor of Education degree at the
University of North Dakota. I am asking your assistance by completing a survey that will be used
for my dissertation. You have been chosen because this survey is being directed toward all K-12
principals in North Dakota. I realize that some of you have moved to different positions and may
not even currently be a principal, but I am asking you to fill the survey out according to the
principal position you were in during the 2005-06 school year.
The survey topic regards the use of the arts as a teaching tool in the classroom. It is an
electronic, on-line survey and should not take more than 10 minutes to complete. Your
participation is voluntary and I will not have a record of who has returned a survey and who has
not. Also, I will not be able to connect any returned survey with any individual. This
confidentiality is assured by the manner in which the electronic, on-line survey is developed
using the SurveyMonkey web service. Your participation by responding to the survey is
considered to be your consent to participate. The information collected through this survey will
be the data for my dissertation. The information, once in the dissertation form, will be given to
the North Dakota Council on the Arts for their use in developing programs to promote the arts in
the schools. The survey and electronic data will be removed from SurveyMonkey after the data
has been analyzed by the Bureau of Educational Research at the University of North Dakota. The
hard copy of the data will be retained in a secure manner for a period of three years in my office
in a locked file cabinet. After the three year period the hard copy of the data will be disposed of
by shredding.
If you have any questions, you can send them to roger.abbe@sendit.nodak.edu or contact
my advisor, Dr. Sherryl Houdek, @ sherryl.houdek@und.nodak.edu. You may also contact
UND’s office for the Institution Review Board @ 701-777-4279. My IRB approval number is
#200607-007. The deadline for you to complete the survey is August 30, 2006.
There is no compensation for completing the survey, but I plan to publish a brief article
on my results in the North Dakota NDCEL newsletter and it could also be published in a North
Dakota arts publication. Your cooperation with this would be greatly appreciated.
To take the survey go to (the link will be filled in when the e-mail is sent).

Roger Abbe
roger.abbe@sendit.nodak.edu

Sherryl Houdek
sherryl.houdek@und.nodak.edu
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June 8, 2006

N orth D akota Council on the A rts

R oger A bbe
3809 C learview C ircle
Grand Forks, N D 58201

Dear Roger,
Please accept this letter o f understanding regarding the arts education survey you
are w orking on in conn ection with your doctoral program. T he North Dakota C ou n cil o n
the Arts initiated an Arts Education Task Force com prised o f educators, school
administrators, p olicy makers, parents, artists, arts organizations, and com m unity leaders
in the state to identify, support, and expand the quality o f learning in and through the arts.
The task force originated in January 2002 and meets on a quarterly basis to adopt and
im plem ent action steps that focu s the collective efforts o f its participating m em bers into
the prom otion and im provem ent o f arts education.
The survey to collect inform ation about the status o f the arts integration in North
Dakota sch ools is being conducted in cooperation with R oger A b b e, currently
superintendent at M idw ay Public School. Mr. A b b e is w ork in g on his doctorate in
educational leadership at the University o f North Dakota, F or the purpose o f this survey,
the arts are referred to in a general w ay. Integration o f the arts (dance, theater, m usic,
visual) as an academ ic lesson or project is considered just as vital as specialized arts
courses. The survey is asking principals to respond to what extent their teachers are
using the arts to reinforce lessons in other parts o f the curriculum . Currently no research
has been d on e regarding the extent to w hich the arts are integrated into the genera]
curriculum in North D akota’ s K -1 2 classroom s; therefore, the results o f the survey w ill
provide the task force baseline inform ation about arts integration in North Dakota
schools. W e look forw ard to team ing the results from Mr. A b b e ’ s survey and ensure the
doctoral com m ittee that no pressure has been put on him that w ou ld bias the results.
The on ly financial support o f $514.85 provided to M r. A b b e was reimbursement
for travel to Bism arck from Grand Forks for task force meetings.

Sincerely,

Linda Ehreth
Arts Education Director
North Dakota C ou n cil o n the Arts

1600 E . C e n h u y A v e ., S u ite 6

F h o n e : 7 U 1 -3 2 & -7 5 9 0

w w w . d i s c o v e m c t . c o m / a i ts

B is m a r c k , N D 5 8 5 0 3 -0 6 4 9

F a x : 7 0 1 -3 2 8 -7 5 9 5

c o m s e r v@ s ta t c . n d . u s
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Just some feedback, having just completed your survey
Question #12, could have used an option of NONE. The way the survey was conducted,
did not allow one to skip a question that did not have an appropriate choice - this might
impact the validity of this question especially. I had to make a choice, though none were
accurate statements about my school.

I have completed your survey. It sounds like an interesting dissertation.
Good luck!

Took your survey . . . good luck . . . I found it interesting as I was the Fine Arts
Curriculum Director for Devils Lake last year.

I completed your survey and struggled with Public vs. Private school. I am the principal
at the North Dakota Youth Correctional School and we are not considered either. I ended
up selecting private because I felt it fit better but I am not certain. At any rate, you will
know the total number of private schools includes an institutional state agency school.
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Below are unedited open-ended responses to survey question #7.
1. Elementary music
2. Elementary Music for grades K-6 Band is only offered as an elective to grades 5/6
3. None
4. Summer Performing Arts for elementary age students.
5. Art I-IV classes
6. We offer an Art class through ITV
7. Each grade level is involved in one visual or performing arts activity each year.
8. Art Class from ITV Art I, II Art III, IV
9. Music History and Appreciation
10. No arts programs in our school.
11. We put on a play
12. Drawing
13. Jazz Band Creative Arts - after school music option
14. ceramics, printmaking, photography
15. Artist in Residence
16.1 checked the “Other” selection because of the work done by both our music
instructor and our gifted and talented program. Our music teacher does an
exceptional job of including in her programs drama and dance as well as music. Our
school has been and will continue to be involved in a ND Council for the Arts grant
to have the Missoula Children’s Theater work with our students.
17. We offer 4 years if art classes for all students.
18. Speech
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19. none
20. Art class for grades 1-10
21. pottery, quilting, sculpture and painting
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OPEN-ENDED RESPONSES TO SURVEY QUESTION #9
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Below are unedited open-ended responses to survey question #9.
1. none
2. We are a Elementary school and do not have co-curricular activities.
3. None
4. We have no co-curricular activity in band or choir
5. None
6. None
7. If by co-curricular, you mean activities organized by the school district after school
hours. We don’t have co-curricular activities. This is an elementary school.
8. NONE
9. None
10. None, we are elementary.
11. none
12. No co-curricular programs at the elementary school.
13. none
14. we offer none
15. none
16. Drummers
17. There are no co-curricular activities in our school.
18. Oral Interp/Speech
19. None
20. Play
21. Guitar Club Friends of the Fine Arts (FOPA)
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22. Cultural programs for dance, arts, crafts, music
23. None
24. Our school does not have a dance program, but there is a dance group that is open to
all K-12 students throughout the Just For Kix Program in our community.
25. Pep Band, Music Contest, Occasional art classes
26. no co-curricular
27. none
28. Speech
29. None
30. None
31. none
32. Speech
33. Speech
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